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INTRODUCTION 

This study aims to diagnose the status quo of civic education according to two basic criteria: the first 

concerns the way this discipline consolidates the culture of non-violence among learners in Tunisia, and 

the second is how to establish the gender approach to break with representations of status and gender 

roles in the Tunisian society. 

Indeed, the status and role of men and women are often reduced, on the one hand, to traditional 

models that no longer correspond to the reality of Tunisian society witnessing significant changes at 

various levels (social, political, economic, and cultural), on the other hand the legal texts and legislation 

at the national level (first, the Constitution of 2014) and at the international level (the International 

Covenants on Human Rights and citizenship). 

This status quo is timely characterized on the one hand, by the start of a pluralistic democratic process, 

at the social and political levels; on the other hand, the country's commitment to reform the educational 

system in order to respond to social mobility and significant changes that the Tunisian society has 

witnessed since the end of 2010 and early 2011; added to this, the appearance of new phenomena and 

challenges that the area faces, mainly the increase in violence due to several components, including the 

religious one. 

Unlike some countries, and in line with others, Tunisia has recognized since the Reform of July 1991, 

civic education as a statutory subject, and we have entrusted it with the mission of contributing to the 

socialization of the Tunisian citizen, aware of their rights, and responsible towards society, himself and 

all humanity. 

So, it becomes an education in values or values education, which means that it became one of the 

subjects taught to students in Tunisia for the acquisition of well-defined values, but what values? 

Certainly, civic education is neither intended to entrench the values of absolute obedience nor 

compliance, it is rather intended to help children to appropriate the values of freedom, 

entrepreneurship and rationality which states things into perspective/relativizes things and confront 

education to the absolute values. 

Thus, values education according to civic education is the one that strengthens the values of self (self-

esteem, self-confidence, integrity, objectivity, respect for others, respect for diversity and differences, 

the adoption of the truth as the renewed discovery of all stakeholders). It also sets the values of living 

together (respect for the law, avoid resorting to violence to resolve conflicts due to diversity, respect for 

human rights and end with representations contrary to the essence of human rights). 

In Tunisia, and for a quarter of a century, we worked in civic education on the development and 

construction of an individual who: 

➢ enacts laws and respects them, is the source of any law in a direct or indirect way, and as an 

individual who enjoys rights protected by the law. 

➢ is free in his choices and responsible for his behavior 

➢ agrees to open up to others and be serious in taking advantage of it 



Forming Responsible Citizens                                                                                                                       Contract N°: UfM/09.2014/002 

 
4 

➢ prioritizes the public interest to the self-interest. 

➢ rejects intolerance and violence. 

➢ admits human rights as a basic principle to human relationships, status and roles in society. 

It seems quite logical at this stage, to focus on civic education to check whether it actually succeeded in 

consolidating the culture of non-violence, or at least contribute actively to its establishment. 

It also seeks to know whether this culture has contributed to the development of citizenship as a social 

link that determines the social contract between Tunisians. 

This serves to break up with the representations that have merged components of Tunisian society of 

both sexes (boys and girls / men and women) in cultural patterns that are no longer consistent, neither 

the spirit of citizenship based on membership and participation in the equation of full equality between 

members of the Tunisian community nor with the universal orientation to establish developmental 

approaches based on human rights. 

Our aim in this study is to check whether civic education has managed to achieve the set objectives, 

namely the learners’ acquisition of the required skills through the teaching of this subject. 

Otherwise, was it able to overcome the various obstacles or has it found itself - as any educational act - 

in a discrepancy between the contents of the curriculum and what is achieved on the ground (the 

ambivalence theory /practical). 

Therefore, the study targets to analyze the curricula, to question the stakeholders involved in civic 

education (students, teachers, pedagogical staff) trying to understand the reality, to identify the 

strengths and the weaknesses, with the objective of providing the necessary proposals to aid civic 

education to achieve the set goals in the upcoming reform of the educational system. 

To conclude, this study is part of a project funded by the Union for the Mediterranean UFM  (Specifically 

the State of Norway and the Princedom of Monaco) sponsored by four Foundations: The Spanish 

Foundation, IDEABORN, the Societal Development and Empowerment Center SDEC, the Moroccan 

Center for Civic Education MCCE and the Egyptian Association for Community Participation EACP. It 

/Such a study aims to improve the performance of the systems of education in three Arab countries: 

Tunisia, Morocco and Egypt. It consists of four stages; sequenced as follows: 

a. Diagnosis: this stage targets the description of the way civic education used to be taught in the 

past and the way it is taught nowadays. In order to determine the objectives/goals that have 

been achieved among those set for civic education as a school subject, in other words, to 

discern the harmony and concord between the existing and the desired. 

b. The second step consists of the elaboration of pedagogical tools; the most important is a 

methodological guide intended to facilitate the teaching of civic education and to aid the 

teacher in the process of education on human values in general and education on citizenship in 

particular; in concordance with results of the diagnostic study. Such tools should be exploitable 

not only by civic education teachers but also teachers of other subjects such as: languages, 

social subjects, science subjects etc.... Thus, an innovative ... must be adopted in constructing 

the guide based/relying on life skills. 
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c. Training a group of teachers in order to/in the objective of equip them with the competencies 

required to refine their performance as well as promoting the teaching of civics to a better 

standard. 

d. Accommodating the reached results to the new reform of the educational system in a way that 

contributes to the improvement of the educational performance in general. In a way that the 

project keeps up with the kinetic, dynamic society, not only in the present moment but also 

foresee the future, predict what will happen and get prepared to it. 

 

Problematic of the study and the assumptions 

Problematic   

To what extent has civic education succeeded, at the level of curricula and in daily practice, for a quarter 

of a century, to consolidate the culture of non-violence? 

To what extent the teaching process and learning strategies used in the teaching of civic education 

reflect the gender approach? 

Assumptions:  

1st Assumption: 

Civic education as a subject intends to ensure that learners acquire the rules of living together, is 

particularly interested in fighting, directly or indirectly, violence. 

2nd Assumption: 

Civic education aims to strengthen citizenship in its various dimensions (political / legal / 

moral/emotional / administrative) functions according to the gender approach in order to break up with 

common sense regarding the status and roles of both sexes in the Tunisian society and which persist 

despite the progress at the level of legislation. 

3rd Assumption: 

As part of the forthcoming educational reform, one must think about developing this subject from non-

traditional angles such as life skills and daily living skills, to respond to the reality of a society in 

transition. 
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The Study Methodology 

This diagnostic study employs an analytic descriptive methodology. The adoption of such methodology, 

on the one hand, facilitates the understanding of the components of the subject. On the other hand, it 

allows focusing on the competencies on which it operates. This methodology requires the use of 

scientifically reliable techniques, applied in such type of studies. They are: 

The content analysis technique: 

Starting from literature concerning content analysis, it might offer more than 12 definitions. The 

multiplicity of these definitions does not necessarily mean variety or contradiction between these 

definitions. On the contrary, it suggests the idea of complementarity. The goal, the content analysis 

technique, sets for itself is to read between the line whether in the written or oral discourse. As the 

meaning of any texts does not come from the first and direct reading but rather through a new 

organization of the reading material to achieve the desired meaning1. Therefore, the content analysis 

technique is determined as a “Method of classification and coding, through the different elements of 

the categories of the analyzed document, to extract the various characteristics of a good understanding 

of the exact and precise meaning.”2 

In the current study, the content analysis helps analyze the civic education curriculum, the official 

syllabus and the textbooks. So, the utmost focus is put on these texts to disclose the already stated  

problematic.  

Civic education – like all other subjects taught – apart from being an actual practice in the classroom, it 

is a number of regulatory texts and pedagogical aids to achieve the set goals.  

So, as the content analysis technique has its limits, it has been reinforced/strengthened by the 

questionnaire and the interview. 

Questionnaire:  

It is a technique that consist of a "number of questions that reflect the research objectives, it is a way to 

collect information and data to benefit us in identifying people’s attitudes, their feelings, their motives 

and their behavior. It is a tool to get statistics that mirror the current reality, it also guides us in 

developing strategies for the future. " 

“A set of logically and psychologically well sequenced questions in order to collect the data needed by 

the researcher in the study of a given phenomenon.”3 

The questionnaire comprises two types of questions: open-ended (questions which require an answer 

with more depth and a lengthier response. These questions are also helpful in finding out more about a 

person or a situation). As for closed-ended questions (such as Yes/No questions, multiple choice 

 
1 Abdelkareem GHAREEB ; Reasearch Methodology in Education Science and Humanities, Casablanca, the World of Education Publications, first 

edition 2012, pages 227-228 
2 Ibid page 229 
3 Ibraheem ALASSAL; Theoretical Foundations and Practical Methods in Sociology, Beirut, University Institute for Studies, Publishing and 
Distribution, 1997, page 113 
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questions), they can be answered by either a single word or a short phrase4. The questionnaire is 

featured by targeting “a big number, it requires less efforts than other media like the interview.”5 

The questionnaire, in this study, includes two samples: the first targets students from the areas 

(governorates) involved in the project. Their number is around 100 pupils. As for the second, it is 

directed to teachers of civic education in the same areas, their number is estimated at 100. Besides,  we 

relied on the focus group in two phases. 

The focus group: 

It is a collective interview with a specific team, selected for a given specificity, in our study case, it is 

expertise in civics subject field. 

The first meeting with the focus group, consisting of a number of civic education inspectors, took place 

in June 2015. The second one, targets a group of inspectors, pedagogical supervisors as well as 

classroom practitioners of civic education.  

The study notions 

This study is based on a set of focal concepts which would give us a clear picture on the status quo of 

civic education. A subject that aims, as part of the whole educational system, to build the future desired 

Tunisian citizen.  

Those notions encompass: civic education, violence and social gender. 

Civic education: 

How shall we define civic education? Is it enough to say that civic education is a subject belongs to what 

is known as the category of social subjects: those subjects that focus rather on the educational and 

nurturing of the social aspects.  

That definition doesn’t seem to be exact, if we consider that it is an educational subject that refers to 

various sources including the Law, sociology, history and others. However, settling for this definition 

doesn’t seem to reflect the essence of the subject at hand. Such a definition doesn’t make a distinction 

from other subjects like education to citizenship6, patriotic education7 and education to human rights. 

It is quite obvious that the contiguity, between the aforementioned subjects, is explicit by virtue of the 

educational aspect related to their social character. Thereof, civic education may seem a vague term; 

“however, it is a multidimensional term, it requires setting and confinement so that it becomes a useful 

 
4 Ibid, page 202 
5 Ibraheem ALASSAL, ibid, page 114 
6 Citizenship education also known education on citizenship, see Radhia BOUZAYANE: Teaching and Citizenship: Diagnosis of reality and reform 

strategies in the light of globalization, a sociological analytical study of the relationship of education with citizenship in educational 
establishment in Annaba, Algeria, Journal of Humanities, seventh year, issue 43, Fall 2009. 
7 Some see a similarity between the national education and civic education, among them is Abdallah TALAFHA, who wrote the national or civic 

education, it is one of the three subjects of humanities curriculum: History, Geography and National or Civic Education, approved by the 
Jordanian Ministry of Education, intended for intermediary education students during the school year 2011/2012, Abdallah TALAFHA, the 
degree to which civic education teachers are employed in intermediary education school to work in the framework of service learning project, 
the obstacle to its implementation, Jordanian Journal  Education Science, folder 8, number 4, 2012, page 348  
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tool in social thinking (reflection)”8. The vagueness that characterizes civic education has led Francois 

Adgeeh, a prominent figure in this field, to admit that “it is both necessary and impossible.”9  

These features, may be the reason why researchers in this field like, the Algerian researcher Abd-al 

Basset Houidi10, are looking to define it by studying its components, which are threefold: civic 

knowledge, civic skills and civic virtues. He considers them as interrelated elements. As for civic 

knowledge, it stands for information and substantial thoughts, that must be mastered by the learners so 

that they are mirrored in their attitudes. Civic knowledge, generally, consists of the principles of civic 

education alongside the actions and behavior of the individual in society.11 

As for civic skills, they are defined as “the cognitive processes that aid the learner grasp, explain, 

compare and evaluate the principles and practicing social life. There are also, the skills of participation; 

they include actions that one does to take part in the social, economic and political life. They also 

include the skills of using one’s knowledge in his thinking process and using a working process that 

enables him/her to address daily challenges of living.”12 

Abd-al Basset Houidi considers civic virtues as being the third element of civic education. He means by 

that the “necessary personal attributes that preserve social values, values of cooperation and social 

solidarity … such as respecting the wealth, dignity to all citizens, civilization and integrity, self-discipline, 

tolerance and patriotism.”13 

Notwithstanding the interactive nature of the relation between these elements, we notice this threefold 

division present throughout all other important studies; in particular, the study on national standards 

for the National Curriculum of civic education as well as the national government standards for civics 

carried out by the “California center for civic education” in which participated 300 individuals in both the 

issuing and the reviewing process. They demarcated civic education components as follows:14 

Civic knowledge: this aspect of civic education is concerned with the cognitive side or what every citizen 

should know. This study specified the cognitive side in the form of five questions/issues that every 

citizen is concerned with: 

• What is civil life, what are politics and what is government? This question helps citizens make 

informed decisions on the nature of civil life, politics and the civil society. Besides, acknowledging the 

need for politics, the goals of the government, its goals features and organization of the constitutional 

governments. 

What are the foundations of the political system (American)? This question requires the understanding 

of the historical and philosophical origins of the American political system; alongside the characteristics 

of the American society, the basic values and principles of the (American) constitutional democracy such 

 
8 Naseef NASSAR; In education and politics: When does an individual become a citizen in the Arab countries? Beirut, Dar Attalia (Pioneer 

Publishing House), second edition, 2005, page 15 
9 Faudigier ; Impossible but Necessary Civic Education, extracted from a lecture delivered at the Biennial of Education and Training, Paris 1996 
10 Abd-al Basset HOUIDI; Social dimensions of competency-based strategy, a thesis submitted to the jurisdiction of a Ph.D in 

developmental sociology, University of Mentouri Constantine Algeria, Department of Sociology, January 2012 
11 Ibid, page 133 
12 Ibid, page 133 
13 Ibid, pages 133-134 
14 Mustapha KCEEM ; Civics, a Maligned Concept, Arab Gallery, Issues 40/41 
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as: individual rights and duties, the benefits of the public life, principles of the law, equity, equality, 

diversity, truth, patriotism, liberalism and the separation of powers. 

How does the government, grounded in the constitution, embody the aims and principles of 

democracy? This question helps in understanding and evaluating the restricted government as well as 

the distribution and the complex division of powers. 

What relationship has the country with other countries and to the international affairs? This question 

is of paramount importance, as no country lives in isolation from the rest of the world but it is part of a 

world in which bilateral relations are developing consistently. 

What role does the citizen play in the American democracy? This question is of particular importance, 

as citizenship, in a democratic society, means that every citizen is a full member in the community, has 

his/her autonomy, benefits from his basic rights and does his duties accordingly. 

Civic skills: every citizen can enjoy his rights, assume his responsibilities as a member of society. In this 

case, they do not require, only, knowledge such as those contained in the five issues that make up civil 

knowledge. However, they have to acquire the appropriate intellectual and participative skills. The 

intellectual skills, also known as skills of the critical thinking, such as identification, description, 

explanation, analysis, evaluation, and decision-making on individual and public issues. These skills are 

honed through extra curriculum activities. In addition to intellectual skills, civic education focuses on the 

skills necessary in order to participate in a conscious, active and responsible way in the political process 

and the civil society.  

These skills can be divided into three categories: 

Interaction skills: which means being sensible and responsive towards other citizens. Asking appropriate 

questions, giving answers, forming coalitions and resolving conflicts peacefully. They include all skills 

that aid one in communicating with others. 

Monitoring skills: which stand for monitoring the government and the political process. Citizens need 

these skills to monitor the way the government carries out its responsibilities and how it treats general 

issues. Monitoring, means supervising, safeguarding or watching on the part of the citizen. 

Influencing skills: they refer to the ability to influence political processes and governance processes in 

the community, whether through voting, expressing one’s opinion, petitioning or protesting etc… 

Civic tendencies: the emotional side of which is represented by the values, tendencies and trends, plays 

a pivotal role in both motivating and hindering the citizen’s participation. The citizen may have the skill 

and the knowledge but lacks the desire and positive attitude  to participate. Therefore, he must be an 

autonomous member in the community, to have personal and political obligations, economic and social. 

These obligations include taking care of oneself, one’s family, one’s offsprings and ensuring their 

education. The citizen has, also, to pay attention to the public issues, voting, doing public services and 

taking leading and responsible roles as well as respecting the value of individual and human dignity. This 

implies listening to others and acting in civilized manner, caring for others’ rights and interests, fighting 

all aspects of social injustice and actively contributing to civic affairs. The latter requires being up to date 

in the public and political issues, taking part in public discussions about those issues alongside 

participating in civic speeches and being a leader whenever beneficial and convenient. This inclination 
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also requires deciding when one needs to subdue his personal tendencies to the benefit of the common 

interest, when one needs to rule out some specific civic expectations due to his personal obligations, 

values and principles. Hence, advancing the appropriate use of the constitutional democracy. The latter 

requires following and paying attention to general issues, knowing and discussing values and principles 

and taking the necessary measures whenever this commitment is lacking. It, also, requires that the 

citizen works through peaceful and legal means to eradicate unwise and unjust laws and practices. 

Stopping at this protracted description, justifying the three components of civic education, and forming 

an equilateral triangle between civic knowledge, civic skills and civic tendencies suggests that we should 

consider this in our study. This triangle was looked at differently in literature in France using alternative 

angles namely the heart, the mind and the hand. In fact, Philippe Meirieu sees the heart as indicating 

the participation (adhesion), the mind leading to the understanding and the hand stands for collective 

activism.15 

Regardless of its basic elements, civic education functions at three main levels: knowledge, skills and 

tendencies which results in adopting the following illustration: 

 

                                                               

 

 

 

 

 

Civic education presents then a model for an academic subject that tends to strike a balance between 

these elements both on the methodical level (official program and textbook) as well as the practical 

level. Which presents enormous challenges, the most prominent being the one related to the basic 

training of teachers. 

Civic education in Tunisia 

Emergence: the emergence of civic education as a statutory subject dates back to the second 

educational reform of the Tunisian educational system. This reform came in two contexts. The first 

being internal and the second international. The former is related to the political change that took 

place in the country when Zine Al Abedine Ben Ali took power. Henceforth, his tendency to revise the 

way the different systems were working including the educational system. The responsibility to 

reform that system was then entrusted to Mohamed Charfi, then Minister of Education, whose most 

prominent decisions in that period was the substitution of national education by civic education. Its 

separation from Islamic education. A decision that was implemented since the school year 

 
15 Ph Meirieu ; Civic Education at School, www.meirieu.com/.../CES_9_1_2009 
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1989/1990. 

Teachers of civic education were then from various fields of study including law studies, sociology, 

journalism, cultural animation. Inspectors, appointed for pedagogical supervision, were from the 

fields of history and geography. 

At the international level, there have been significant changes whether economic, social or political. 

European socialist regimes, for example, experienced upheavals, "calling for democracy as a socio-

political phenomenon of global cultural diversity16 .... the spread of liberties, science, laws, values and 

cultural norms."17 

The spread of liberal demand was due to the nature of humans that relies on cultural symbols which 

are the spoken and written language, the mind, the religion, knowledge, science, laws, myths, values, 

cultural standards. 

The values of freedom, dignity, equality and freedom of expression were behind the large movement 

that contributed in shifting political systems from one- party systems to multi party systems. Thus, 

civic education was born in a national and global context which offers the opportunity to instill in 

students the culture of rights and law. 

The pedagogical supervisors whose task was to qualify teachers. There were attempts to give the 

subject a distinctive identity through intensive work on the content which was diversified and 

scrupulous (e.g the 7th grade program which was about the Tunisian constitution). 

Thus, the subject begins to take shape even though the theoretical part has prevailed. It contributed 

greatly to the development of the subject since it pushed some to think of further developing the 

pedagogic support.  

It, also, provided both students and teachers with a subject, although dominated by cognitive aspect, 

that allowed them to question people’s role in establishing a democratic political system based on 

diversity and law. The most prominent change that civic education brought about was in its first 

decade (from the 1991 reform till that of 2002) as it made of human rights the subject of didactic 

transposition.  

Thus, the Universal Declaration of Human Rights and the International Covenants, and the Convention 

on the Elimination of all Forms of Discrimination Against Women have become a school subject. In 

other words, a work aiming at awakening and educating students. Civic education helped to 

disseminate human rights in a large group of adolescents which influenced generations in their 

attitudes manifested mainly by the demands of the Tunisian revolution in 2011. 

With the 2002 reform, civic education became more interested in the issue of coexistence in various 

spaces: the family, the school, the country and the role of the civil society in all that. Civic education, 

through its curricula (programs and textbooks), focused on “educate students to the values of 

citizenship, freedom, democracy, and human rights recognized in national and international 

 
16 Mahmoud THAWADI; Reflections on the Originality of Democracy, Attitude, July 1992, page 37 
17 Mahmoud THAWADI; Introduction to Cultural Sociology from an Arab Islamic vision, Beirut, University Institution for Studies, Publishing and 
Distribution, 2010, page 33 



Forming Responsible Citizens                                                                                                                       Contract N°: UfM/09.2014/002 

 
12 

legislation. This allows students to use communication to coexist with others, to better understand 

the world they belong to and to react more smartly with the era they live in.”18 

This allowed civic education to prepare new textbooks based on a new approach: starting from an 

exploration activity and ending with an evaluative one. This corresponds to the nature of the 

discipline that aim to develop skills and attitudes and not just knowledge. 

 Violence: 

Violence is a human phenomenon that is present throughout civilization, that is why we find institutions 

to enable Man to acquire skills, in particular at school. However, what if violence intrudes school itself? 

Violence is the infringement of someone else’s right, a transgression of his/her right to dignity (verbal or 

physical violence), a violation of his personal sanctity and a contravention of laws that forbid resorting 

to violence. Thus, school plays an important role in the construction of an anti-violence culture. 

The Social Gender: 

“The concept of gender is significantly different from the notion of gender. Sexuality is a set of factors 

and biological characteristics which helps us to define the body as the body of a man or a woman.” The 

stereotypical categorization of people, or their appearance or behavior, according to conventional 

perceptions of what is typical of each sex is called sex typing.  

As for gender, it encompasses social, psychological and cultural characteristics i.e. biological differences 

as seen by the society, the roles and behavior patterns to typecast them. Thus, gender refers to the 

division and concepts parallel to femininity, masculinity and the youth as a result of social and cultural 

factors that vary depending on the communities. In the last century, many sociologists exerted a lot of 

efforts in the study of biological differences and their impact on social life, till these assumptions have 

become an integrated theory that asserts that “the differences are not due to biological factors but 

rather to the roles attributed to them in the society.”19  In fact, the concept of gender goes beyond the 

classical vision which reduces the differences between men and women into just sexual ones; hence, 

ignores social and cultural contexts which determine men and women’s status and roles.   

Henceforth, “the term gender is an important tool to understand the differences between the members 

of the community, especially in relation to the different gender roles, social relations that make certain 

groups unable to get some benefits and rights obtained by the dominant social classes which have the 

advantage in intra-power relations. Among these marginalized groups are women, children, indigenous 

people and the old .” 20 

As a result, of the growing awareness that the role and status traditionally attributed to men and 

women are due to cultural perceptions that made of women as well as men reduced in certain roles and 

their status of is tightly linked to those roles. Thus, the focus on the gender approach both in 

development and in budget. An approach that "takes into account the impact of policies and programs 

 
18 Ministry of Education and Training, Curricula and Ongoing Training Department, civic education curricula in preparatory education, 

September, 2006, page 4 
 
19 May DABAGH, Sarah RAMADHAN, Gender toward rooting the concept in the Arab world and using it in the formulation of effective public 

policies, Extras, Issues 23/24, Summer/Fall 2013, page 120,221 
20 Ibid page 127 
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to strike a balance between the two sexes  the participation of women in all the stages of the planning of 

development.”21 

The goal of the gender approach is not to favor women on the account of men but rather to cut with the 

traditional image that reduced the activities of women in certain roles in certain fields. The same applies 

to men also.  

Therefore, education is one of the most effective means to enhance this approach, as it is not limited to 

formal procedures but it rather tries to touch the opinions and attitudes. Hence, it is worth studying the 

curriculum with its various components to check whether it maintains the traditional social perspective 

or that the integration of the gender approach has succeeded. The integration of the gender concept in 

the educational policies is not an end in itself. It is rather a process that helps to strike a balance 

between the men and women.22 The efforts towards integration address structural issues related to the 

distribution of resources, the provision of equal social opportunities for men and women to partake in 

social as well as economic activities and benefit from its revenues.23 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
21 See www.cfuwi.org/pdf/ar6.pdf , Relationship of the social type with development and its integration in the development of educational 

policy and educational curricula and textbooks 
22 A Serious Reform, Women's rights and new approaches to the concept of citizenship, an analytical framework, Economic and Social Studies 
Centre Brochures, Analysis and Prospective Series, Issue 2, Tunisia 2009, page 177 
23 Relationship of gender to development 

http://www.cfuwi.org/pdf/ar6.pdf
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A reading through civic education curricula in preparatory and secondary 

education 

 

 

Introduction  

 

Official programs govern the practical and real guidelines of the learning process. They define  the 

contents, set the objectives, fix the allotted time for the covering of each content even though the 

Education Act of 2002 does not determine it precisely.  

Accordingly, the study and analysis of the curricula contents seek to define the major trends of these 

programs and to gauge the extent to which violence and gender approaches are present in them. 

1. The Foundations of Civic Education Official Programs 

 

The fundamentals that govern Civic education programs - like other subjects – are: 

• The Education Act issued in July 2002. 24 

• the program of programs which represents the pedagogical reference for the different 

programs. 

    1.1 The Education Act 

 

The Education Act ensures that civic education takes root in the educational system. It is a studying 

subject which seeks not only to equip students with knowledge but also with attitudes, values and 

trends that facilitate their integration into the community. In a way that combines the spirit of adhering 

to the Tunisian national identity, in its various dimensions, with openness to the global. This facilitates 

interaction with the other and promotes self-development.  

The Education Act stipulates that: 

“Education aims to nurture students to be loyal to Tunisia, proud of it and to be patriotic. It seeks to 

establish awareness of national identity, develop a feeling of belonging to a multi-dimensional 

civilization: national, Maghrebi, Islamic, African, Mediterranean and Arab. At the same time, it advocates 

their openness to human civilization.”25 

 
24 The Education Act, Law No. 80-2002, July 23, 2002, it includes eight chapters that organized the educational process Tunisian, as well as the 

ninth chapter allocated for the transitional rules 
25 The Education Act, Chapter three (July 2002) 
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“It also aims to instill the values shared by Tunisians such as the valorization of knowledge, work, 

solidarity, tolerance and moderation. It guarantees the establishment of a community deeply rooted in 

its cultural identity, open to modernization, inspired by the humanitarian ideals and universal principles 

of freedom, democracy, social justice and human rights.” 

Among the objectives of civic education, those cited in the preamble of the Program of Programs, in the 

part devoted to civic education in preparatory schools’ official program. It was emphasized, in the afore 

mentioned section that: “The values and principles that fall under the first and second headings in the 

Education Act (July 23, 2002) cite what civic education subject seeks to accomplish” through the 

following general objectives: 

 self-pride in one’s cultural and civilizational affiliation in the Arab, Islamic and global dimensions. 

 Willingness to participate in the public life via the adoption of citizenship, civic values and 

human rights  

 Build an independent positive attitude towards critical thinking.26 

Thus, civics aspires to enable learners to: 

 Acquire national and universal knowledge and the ability to employ them. 

 Grasp civic the values that can help them become independent and make decisions. 

 Adopt the behavior and civic attitudes in interaction with the social environment.27 

Schools teach learners civic practices based on commitment between rights and duties, 

entrepreneurship and responsibility prevail. Civic practices that renounce violence, enhance 

peaceful conflict resolution, boost gender equality or else the gender-based approach to ensure the 

same rights and responsibilities for both women and men. 

As the curriculum is the actual translation of the educational system goals, included in the Education 

Act, civic education programs work on conveying the major guidelines, in the Education Act (2002), 

into pedagogical contents that help concentrate on building attitudes and trends. 

 

This document was issued by the Ministry of Education and Training, Curricula and Textbooks 

Department, in 2003. It represents the connecting link between the Education Act and the official 

programs of civics. Moreover, it explains the reasons behind the development of the curricula. It 

considers that “the role of the school is limited to ensuring the continuity of the societal values, 

preparing generations to be integrated within the community. To achieve this goal among others, civic 

education is required to: 

 
26 Ministry of Education and On-going Training, Curricula and Ongoing Training Department, Curricula and Textbook Department, civic 

education curricula for preparatory education, September 2006, page 4, noting that the same phrases are reiterated in civic education 
programs at the secondary level, it has been maintained in the preamble of the programs in secondary and preparatory education. 
27 Ministry of Education and On-going Training, Curricula and Ongoing Training Department, Curricula and Textbook Department, civic 

education curricula for preparatory education, September 2008, page 3 

The Program of Programs 
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 Instill sustainable skills to learners, the virtues of self-learning and lifelong learning. 

 challenge the traditional teaching aids and methods. Diversify them in order to establish a new 

relationship between the teacher, the learner and knowledge. 

 Reconsider the scientific qualifications and the skills taking into account innovations in the job 

market.28 

The Program of Programs clearly designated the competency based approach to implement as “the 

most relevant and actual solution adopted by many countries to achieve two goals: The first being to 

confront the school failure issue and opting for quality learning for pupils. As for the second, it consists of 

enabling learners to acquire skills to enhance employability.” 29     

Noting that the document deals with competencies in a two-fold way:  

 Subject competencies. 

 Transversal competencies.  

As for subject competencies, they stand for competencies that are special to the subject. Their 

development is the responsibility of a particular subject or an (extra) activity practiced within the school 

such as physical education and sports. This kind of competencies is associated with the mobilization of 

knowledge and skills acquired by the learner in a given subject in a particular field of knowledge.” 

Teaching these competencies to learners are entrusted only to that particular subject.  

Concerning transversal competencies, they imply general skills that are not linked to a specific place or 

context. They are competencies that evolve within multiple and varied contexts. They go beyond the 

learning fields. All subjects and activities carried out in the school a space partake in acquiring them. 

Thusly, the transversal competency is a    permanent and generalizable competency. 

 

 

 

 

 

 

 

 

 

 
28 Ministry of Education and On-going Training, The Program of Programs, January 2003, page 2 
29 Ibid. pages 5 & 7 
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Level: 7th Year Basic Education 

First field of interest: Living in the family 

The program insists on the importance of the family as a space to which belongs the student. It 

also puts stress on this space for the achievement of equality, most notably gender equality in rights and 

duties. 

The family must also be the field for the consolidation of goals on gender equality in education. This this 

means that civic education attaches great importance to develop positive attitudes towards gender, so 

that the selection is based on merit basis and respect for rights and duties and not on gender. 

This field of interest does not ignore the issue of communication between family members, because the 

more communication is effective, the more it affects positively the relations between the family 

members, decreases the differences and the resort to violence. 

 

Final comments: This field of interest focuses on living in the family. It set itself objectives, 

including, on the one side, sensitizing learners to some family values related to the Tunisian community 

traditions such as solidarity and participation. On the other side, what the country’s policy, since the 

independence, worked on implanting namely gender equality. The family environment is the first space 

in which the values of living together grow and thrive. The more suitable for living together this 

environment is, the more we succeed in avoiding violence, the more we vanquish gender-based 

discrimination tendencies. However, what attracts attention is the fact that the directives that refer to a 

number of legislative texts, such as the Personal Status Code, the Child Protection  Act, the Convention 

on the Rights of the Child, made no reference to the International Convention on the Elimination of all 

Forms of Discrimination Against Women (CEDAW). 

Second field of interest: Living at school 

The program gives top priority to the learner’s feeling of belonging to his/her school. 

The school is not only a space for training on community life but also to stress the connection between 

rights and duties in collective life. In fact, the learner’s feeling of belonging to his/her school cherishes 

his/her pride of it. 

It facilitates his interaction with the other the actors in the school space. 

Final comments: In this field of interest, stress is put on: 

- Training on collective life with emphasis on the correlation between rights and duties, 

commitment to the rules of collective life especially avoiding violence in conflict resolution. However, 

tackling the issue in an indirect way remains insufficient to sensitize children to the perils of school 

violence.   

Preparatory Education 
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The importance of the school in boosting young students’ respect to the rules of collective life, training 

them on commitment to rights and duties in and out the school space, in interaction with the outer 

environment. To help students develop their everyday life skills such as group work, conflict resolution, 

critical thinking etc… Such skills help addressing the issue of violence and adopting the gender approach 

an implicit but effective way. 

The third field of interest: Living in the community. 

This field of interest focuses on the civility of the human being; in other words, the need for social life 

for human beings.  

A community life that must be governed by laws. Otherwise, force and violence prevail. In fact, the most 

important objective is to abide by the laws. A compliance that makes sense only when taking part in 

developing these laws.   

The implicit objective, here, is to warn members of the society off resorting to violence to resolve 

conflicts.  

The emphasis on the practice of various activities motivates learners to take part in the public life. 

Final comments: How to live together in the society? The answer to this question in the program is by 

respecting the law; by organizing community life by law. Recourse to the law is the result of a desire to 

participate. So, the program's goal is the development of the culture of participation and action among 

learners regardless of their differences. 

Fostering the interest in respect for the law leads to peaceful coexistence away from all kinds of violence  

including the gender based one. The 7th year civic education program seeks to equip the learners with 

positive attitudes towards the public life, whether it is political or cultural. What matters is that this 

participation is law governed. 

Community life requires the ability to participate in public life, preparing an appropriate ground for such 

participation, on the top of which is the correlation between rights and duties. Victory of volunteerism 

for the benefit of the general interest over individual interest. 

Level: 8th Year Basic Education 

First field of interest: The child, a participant in the public life. 

- The key observation that catches attention is that the program addresses the Tunisian child regardless 

gender. 

-  A feature distinguishing the laws that govern the educational process since the independence. Since 

the 1958 law, we started talking about the Tunisian child and even the Child Protection Act away from 

the gender logic. 

- Participation is based on exchange, dialogue and the sharing of views and ideas before sharing 

material goods. In this context, participation targets the establishment of skills of dialogue, group work 

and conflict resolution via non-violent methods. A child, participating in the public life, is a non-violent, 

responsible child. 
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- Final comments: 

- Participation in the public life is considered to be an important introduction as it doesn’t only target 

civic knowledge, among which some civilian skills, particularly, the rules that govern the public life 

and participation in it; but it also aims at valuing the child's contribution, the acquisition of 

participatory skills in the public life, by which the child can influence public policy at the local and 

national levels. 

- This approach also reflects the harmony of national legislation with the international treaties, 

especially the Convention of the Rights of the Child, which emphasizes the need to involve the child 

in the various issues that interest him/her. Meaning that, it is not enough to enable the child to 

participate but also to provide him/her with appropriate opportunities to actually participate. This 

means that, the program and other background texts are a guarantor of the rights of children. On 

the top of these, is the international Convention on the Rights of the Child.  

- The other dimension, that deserves focus, is citizenship. Participation is a pillar of citizenship. 

Inasmuch as citizenship is participation in the public life, it must be available for all, in a fair way.  

Upbringing the youth to participation, is one of the key functions of the school. One of its pivotal 

roles is training the youth on translating participation into a daily life reality. This field of interest, 

made it possible for children, in preparatory education, to realize the importance of participation at 

the individual and collective levels. From self-assertion to the contribution in the development of 

the general guidelines, some of the foundations of citizenship are, thus, taken into consideration. 

Second field of interest: Participation in the organization 

The pivotal concepts in the second field of interest: regularity, pluralism, organization of parties and 

associations, peaceful transfer of power reveal, on the one hand, new knowledge related to the civil 

environment. Knowledge that combine the mechanisms and advantages of regularity to deal with 

violence through power.  

The civic education program, at this level, focuses on the choice of peaceful transfer of power; an 

alternative to fight against violence to get power and this is actually the essence of citizenship. 

As for the skills developed by this field of interest: group work, leadership, critical thinking. These are 

extremely important skills in developing the learners’ personality.  

Self-confidence, ability to take advantage of regularity are important in developing one’s personal 

abilities and his relations with his surroundings. 

Final comments: Regularity and its role in the society. This calls for the learner's knowledge of the 

essence of regularity, whether it is political or social, be aware of its benefits in the long run. In fact, the 

consolidation of the peaceful transfer of power is the most important one as it prevents violence and 

prevents a certain class to monopolize the rule. 

The second field of interest, works on consolidating the idea of regular participation that is law-

governed. More important than participation is the nature of participation. In fact, law-governed 

participation helps avoiding violence. Compliance with the law is a cornerstone of citizenship. So, the 

education to citizenship has to answer a central question: how to educate on respecting the law and 

hence to abide by the law not only in conflict resolution but also in the organization of collective life. 
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Laws help regulating the process of participation in policy-making. Participating, by engaging in 

associations, seeks to make of peaceful transfer of power a state of mind, a firm conviction for the youth 

in Tunisia. This is of paramount importance as establishing a culture of peace in the world passes 

through the consolidation of a culture of peace in the nation and the community. 

Third field of interest: Participation through elections 

The third field of interest focuses on the skill of election. The election is a behavior that allows citizens to 

delegate decision-making power to individuals to legislative and executive levels. Hence it is every 

citizen’s responsibility. 

Elections represent an effective way for participation in the public life. 

For a mature electoral behavior, it is imperative that the learner acquires objective and detailed 

knowledge related to electoral processes, distancing citizens from all forms of extortion (vote buying, 

pressure…) 

The focal objective of this field of interest is awareness of the importance of election, the role of 

elections in the realization of democracy. In other words, participation through elections contributes to 

the realization of democracy based on pluralism and peaceful transfer of power. Elections represent an 

alternate way to assume responsibility and a mechanism to endorse the peaceful transfer of power. 

Final comments: The 8th year civic education program combines civic knowledge (participation governed 

by law, the foundations of the democratic system), civic skills (interaction skills, cooperation and 

working with the other, exchanging ideas and points of view and accountability skills, as, accountability 

is a pillar of democracy.  

This program puts stress on participation as a way to implant in the youth civic attitudes that focus on 

democracy as a life style based on pluralism and diversity, assuming one’s responsibility and working 

through decision-making positions in order to prevent the society from heading towards violence whose 

result would disastrously affect everybody. 

The violence prevention option, specifically the protection of society from violence around power, is an 

implicit objective of the 8th year civic education program. As conscious, well-targeted and lawful 

participation is not an end in itself, it is a sign of responsible citizenship. Citizenship that seeks to 

promote the public interest over personal interests. This is the ethical dimension of citizenship which 

the educational institution as well as other institutions of socialization have to implant in the youth. Or 

rather, how the knowledge and civic skills. 

Level: 9th Year Basic Education 

First Field of Interest: General framework of the citizen 

- Central concepts: the citizen, the nation, citizenship, the dimensions of citizenship. It could have been 

important to add global citizenship because this field of interest seems to focus on citizenship in the 

context of the state / citizenship of the national state. 

- Emphasize national pride as nurturing patriotism is one of the pillars of the school missions. 
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The diversity of the dimensions of citizenship (legislative, political, administrative, social) is of 

paramount important, yet, not sufficient, because it neglects two dimensions that constitute the civic 

education triangle. They are the ethical dimension (giving priority to public interest over personal 

interest) and the emotional dimension (educating to patriotism away from fanaticism and hatred of the 

other). 

Final comments: Dealing with the topic of citizenship after that of participation in the fields of interest 

in the 8th year program is well-founded considering that participation is a basic element of citizenship. 

However, the first field of interest in the 9th year program focuses rather on the purely knowledge-based 

dimensions of citizenship. Hence, it can be said that the civic skills and the civic attitudes were not as 

accentuated as civic knowledge related to citizenship. 

Second field of interest: Freedom and responsibility 

Focus on freedom and responsibility aim to: 

- Reaffirm the correlation between them (freedom is meaningless in the absence of responsibility) 

- Awareness of the limits of freedom and responsibility facilitates organization and mentoring. 

Preparedness to assume one’s responsibility, in other words being able to take responsibility and the 

acquisition of the competencies required for it. 

Final comments: Freedom is at the heart of citizenship practice, he who does not enjoy freedom, loses 

his citizenship. This rule has been set since the era of Greece. A free individual is a responsible citizen. 

S/he takes responsibility of his/her freedom. Therefore, be aware of its limits in a way that does not hurt 

others’ freedom. In fact, living peacefully with others is possible only within the framework of 

responsible freedom. The essence of citizenship goes beyond those social perceptions  giving the 

impression that men bear responsibility better than women or vice versa as freedom and responsibility 

go hand in hand and they’re not gender-based. They are organized in accordance with the law, hence 

the legal dimension of citizenship. 

The third field of interest: Rights and duties 

The objective of this field of interest: 

- Sensitize learners to the importance of enjoying one’s rights by citing concrete examples of rights 

(Participation in political and social life, education, health, work) 

- Sensitize learners to the importance of complying with duties, among which are cited defending one’s 

homeland, paying taxes, respecting laws… 

Two other foundations of citizenship are highlighted: freedom and responsibility. 

Final comments: Through its focus on the duality between rights and duties, the second field of interest 

set forth two conditions of citizenship that complement ex-conditions (freedom and responsibility). 

Rights and duties are beyond whatever social perception that makes them the preserve of a certain 

social group. It is all about citizens, and citizenship. 

The balance between rights and duties, just like the balance between freedom and responsibility  is so 

accurate because any defect that affects this equation  causes citizenship, as a principle of coexistence 
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between members of the same community, to become meaningless. So, it turns into a franchise which 

contradicts the nature of citizenship altogether. 

The fourth field of interest: Equality and tolerance 

The fourth field of interest pays particular attention to the emotional dimension of citizenship. So, it 

focuses on equality (Before the law and to justice) and tolerance as the antithesis of all kinds of 

intolerance and discrimination, which is very often at the origin of violence. 

Faith, in equality and tolerance, requires hard work to convert them into a code of conduct. In fact, this 

represents part of the knowledge, skills and professional tendencies that require hard work, on the part 

of the educational institutions, in peculiar, civic education as a subject which seeks to equip the youth 

with cultural and civil behavior. 

Final comments: This reading through the 9th year Basic Education program allows us to deduce that: 

Schools operate on the prevailing perceptions (common sense) that makes of the rights and duties, a 

way to differentiate between the members of the same society. As some do not believe in the 

correlation between the enjoyment of rights and the performance of duties, which renders the 

citizenship status incomplete. In fact, neither the performance of duties on its own nor the enjoyment of 

rights as such guarantee citizenship. Indeed, it’s all about striking a delicate balance through the 

consolidation of equality and tolerance, equality between all the citizens, regardless of their gender, 

social class and ethnic belonging ... etc. 

This balance between freedom and responsibility, rights and duties, equality and tolerance, leads to 

working on building a citizen able to coexist with the other and interact with him/her without resorting 

to violence and using force. Thus, cutting with the prevailing perceptions of roles assigned to men and 

women. 

 

Summary 

• The preparatory education curricula aim at implanting the concept of co-existing where 

everyone enjoys the same rights and is committed to same duties. 

• Co-existence revolves around the concept of participation, influencing the public policy; 

participation, to cut with previous representations so it becomes everybody’s right. 

• Living together aims to distance the community from violence because everyone is alike in rights 

and duties, in freedom and responsibility. The approach to violence, adopted by civic education 

at this stage, is an indirect approach, as it seeks to equip the youth with values of equality and 

tolerance. Adherence to these values is the only guarantor to avoid violence and to make of 

democracy not only a mechanism to reach ruling, but rather a life style; a system of values that 

control the individuals’ behavior in their relationship with each other and in their relation to the 

institutions of society. 

• Implicitly, the program's approach to the role of women, is characterized by cutting with 

everything that would restrict the Tunisian rights of citizenship, regardless of 



Forming Responsible Citizens                                                                                                                       Contract N°: UfM/09.2014/002 

 
23 

cultural/political/social heritage. This is in concordance with the general trend, in a society 

whose legislative texts are advanced in breaking with the stereotype about gender roles and 

their respective functions that prevailed. However, the daily reality may not be consistent with 

those texts. 
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Level: 8th Year Technical College 

First field of interest: Participation in public life is a way to get involved in the professional life. 

The program tends to: 

- Sensitize learners to the importance of participation for self-assertion. 

- acquiring skills of entrepreneurship and innovation in order to confront problems with self-confidence. 

- The importance of engaging in school and civic activities. This would prepare school to be open to its 

environment. The relationship between school associations and civil organizations. 

Consider elections and candidature as means of participation regardless the differences between the 

learners. 

Final comments: This field of interest focuses on an issue of paramount importance: how to establish a 

culture of participation. This makes civic education, as a subject, seeks to consolidate this culture: 

- First, a way to equip the child with daily life skills in terms of self-esteem, the ability to participate 

and work in a group. 

- Second, a way to highlight the importance of freedom of expression, to engage in school and civic 

organizations, elections and candidature as forms of effective participation. 

- Third, the role of the individual is becoming increasingly important as a participant in the public life. 

- Henceforth, this field of interest concentrates on raising learners’ awareness to the importance of 

developing their competencies to live together.   

- Fourth, providing support to community services and contributing to its development. This is, 

indeed, a vision of an egalitarian society where competence is the determinant. Accordingly, it is 

worthy to break down with prejudices on the role and status of the Tunisian child in general. 

The second field of interest: Solidarity to ensure the stability of the social and professional life 

In this field of interest, the stress is put on solidarity in order to: 

- Implant the culture of solidarity in learners. 

- Awareness of the importance of solidarity in the different spaces around the learner, especially 

school. 

Final comments: With its focus on solidarity, this field of interest aims to: 

Technical 

Education 
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- Equip learners with knowledge related to solidarity and its benefits for the individual and the 

society. 

- Equip them with positive attitudes towards solidarity as a major humanitarian value. 

- Alert to the important role to be played by the school in the establishment of a culture of solidarity. 

- Highlight the importance of the non-governmental organizations’ activities to consolidate solidarity 

and to achieve it on the ground. 

- Solidarity as an alternative to discrimination, to excessive egocentrism.  

Thus, the program tends to focus on solidarity as a way to establish understanding and education to 

understanding, one of the goals of education as stipulated in the Universal Declaration of Human Rights. 

Level: 9th Year Technical Education 

First field of interest: Rehabilitation is the basis for effective work. 

- Focusing on work, as a humanitarian value, as it reflects human dignity and that’s the emotional 

dimension in the programs. 

- The interest, brought to the profession ethics, makes learners see work not only as a right but also as a 

responsibility. Two correlated facets. 

The program pays heed to types of work to provide knowledge for students in vocational course, but the 

work ethics tend to consolidate an attitude, to build a tendency and this is at the heart of civic 

education. 

Final comments: Focus on the theme of jobs for students in the technical preparatory course is justified. 

These students chose the vocational course in response to the competencies they’re endowed with, as 

well as, tendencies that attract them to the work world as a way to engage in it. Hence, they need 

competencies, knowledge and skills related to this field. On top of these, is awareness of work ethics 

(trust and dedication/discipline and commitment/respect for time/ensuring quality...) 

commitment to the previously cited ethics paves the way for the boost of the skills of dialogue, 

consultation and exchange of views. Learners come to realize that work is the individual’s way to 

achieve dignity and contribute to the growth of society. 

The prominent point raised, in this module, is that there is nothing like women’s and men’s jobs. 

Everyone has the right to work, to a free choice of employment away from cultural heritage, inheritance 

of professions. Job choice should be based on personal interests, competencies and training. Thus, the 

scope is open for everyone to develop their abilities and their potential. 

Second field of interest: Negotiation at the basis of social peace 

The focus point of this field of interest is negotiation, as a means to avoid violent behavior in the issue of 

labor and other issues. This field of interest revolve around significant civic concepts such as negotiation, 

national reconciliation and social dialogue. As for negotiation, it hinges on active listening, interaction 

with others’ views and understanding each other. Negotiation at labor is a prelude to negotiate in the 

public life. Thus, avoiding violence goes through negotiation. As for prioritizing the national interest, it 
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means transcendence for narrow self-interest for the benefit of the public interest. The national interest 

is everyone's responsibility. Dialogue is fundamental for solidarity. 

Final comments: The second field of interest tackles, in an implicit way, the consolidation of a learner’s 

mindset based on culture of social peace. The art of negotiation, adopted at work, is an example that 

can be adopted in family and public lives as well. The more we adopt negotiation, the farther we move 

away from violence in its various forms including verbal violence.  

The implantation of negotiation aims to establish “civilian” rules of interaction between the youth; a 

golden opportunity for them to develop their faculty/talent of dialogue, strengthen mutual 

understanding resulting in building mutual confidence. This is the only way to conflict resolution in a 

tranquil way that supports living together and avoids violence. 

Summary 

• The 8th and 9th Years Technical Education programs developed gradually from participation to 

negotiation, passing through work and solidarity as humanitarian values. 

• Focusing on participation, solidarity and negotiation reflects the willingness to strengthen the 

culture of dialogue and interaction. Hence, the major challenge, on the part of teachers, is to 

select the appropriate methods and techniques that help them consolidate these concepts in 

the minds of learners. Henceforth, turn it into a daily behavior and an actual everyday practice. 

• The civil dimension overwhelms these programs, all along which the stress is put on the 

learner's awareness of the importance of participation, solidarity, professional ethics, the need 

to adhere to the negotiating skill as a needful daily life skill. Self- control being at the forefront, 

adding to it the ability to work on realistic solution. 

• The program has adopted an implicit approach to the issue of violence, as it works hard to 

highlight the disadvantages of violence, through disclosing the strong points of negotiation, 

solidarity and participation. 

• Dealing with work, careers and vocational training, away from the division of labor, that the 

Tunisian society seem to have cut off with it as the choice of a profession becomes based on 

personal choices and own desires etc. Thereof, we can say, that dealing with work is no longer 

subject to the pre-identified roles and divisions of the community. Hence, we must consider the 

significant shifts that the world of work has witnessed. 
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Level: 1st Year Secondary Education 

First field of interest: The citizen in his socio-political environment 

In this field of interest, we shall dwell on: 

• Civic knowledge (the socio-political environment, the citizen, community institutions, the role of the 

citizen in these institutions). The citizen sets the laws and takes part in making welfare decisions and 

choices. S/he assumes liability to ensure the proper functioning of state institutions. 

• Developing civic skills that essentially promote the citizen’s civic interaction with others in his socio-

political environment. 

• Civic tendencies: the value of laws in structuring the socio-political life.  

Final comments: The first field of interest in the 1st Year Secondary Education program enables us to 

state that this program hinges upon 2 levels: 

Level 1: The program focuses on anchoring the notion of a law-based community life, where legislation 

is the sole recourse in resolving conflicts, in organizing the functioning of institutions and in defining the 

roles of citizens. 

Level 2: The program focuses on the impact of laws on defining the different roles of citizens, in general, 

and those played by individuals in the functioning of a society, founded on institutions, the rights and 

duties of citizens. That is to say, the traditional roles assigned to women and men or to youngsters and 

adults and so forth..., have been substituted by law-governed roles that generate from the requirements 

of a society, whose structure is based on institutions and legislation, not on social traditions and 

customs.     

Second field of interest: The citizen and the organization of political power 

In this field of interest, the program endeavors to endow the learners with civic knowledge that relates 

to the individual (the meaning, the status and the role in the various political regimes). This knowledge 

relates to ways of classifying political regimes (objective criteria, separation of powers, amalgamation of 

powers and the status of the individual). The program did not overlook the skills and abilities of 

discerning political regimes.  

The civic tendencies are concerned with the promotion of republican values, the prominence of a 

democratic regime that separates powers and assigns to the individual his well-deserved status. 

Secondary Education 
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Final comments: As the second level of interest focuses on the individual and on the different political 

regimes, it can be confirmed that it aims at enabling the learners with a new criterion to classify political 

regimes – the status of the individual; the regimes that separate powers offer the individual a specific 

status along with the specific roles to play in his/her environment dealt with in the first field of interest 

(setting laws, participation in making the general choices, assuming responsibilities and accessing public 

service high positions). Therefore, this criterion determines, although to a certain extent, the nature of 

the social environment and whether it is democratic in nature, whose structure relies on peaceful 

cohabitation and reference to laws, or a structure that is based on amalgamation of powers, which 

degenerates into tyranny and violence (the use of force). Promotion of the first type of environment 

value that stands on separation of powers is a valorization of a society that avoids tyranny and violence, 

that faces the individual and forbids him from taking initiative, creativity and critical thinking. Regardless 

of social belonging and gender, the individual is the essence of citizenship.    

Third field of interest: The citizen and the practice of pluralism 

• Civic knowledge: the individual/ the citizen / social pluralism / political pluralism / development 

• Civic skills: the ability to compare pluralist regimes with their non-pluralist counterpart. 

• The skill of influencing that the individual acquires in a pluralist regime (election, candidature, the 

right to organize, the right of expression...) 

• The civic tendencies: domination of pluralism as an incentive to development that promotes welfare 

and constructs a regime that takes into consideration the individual and human rights. 

Final comments: Pluralism provides enough space to practice rights and duties. Outside a pluralist 

regime the individual would find it hard to play his genuine role as a citizen i.e. to control the work of 

the executive authorities. The individual, in non-pluralist regimes (one party regimes), becomes 

submissive and unable to be at the origin of any impact on social life, because s/he is not a source of 

authority.  

For this, the program insists, in this field of interest, on developing the learners’ positive attitude 

towards pluralism, for it provides individuals with enough space to acquire a psychosocial competency, 

that promotes well-developed critical thinking, functioning within a group in a law context to contribute 

to the realization of sustained development. Actually, the latter should not be monopolized by a specific 

minority; otherwise it would degrade into some kind of violence, that would prevent larger groups, from 

making decisions pertaining to their future. Focusing upon the general role of the individual is a 

tendency of the program to concentrate on citizenship, that transcends all traditional approaches, 

where assignment of roles, happens in harmony with an out-of-date conception that has no sense in a 

pluralist society. A society where pluralism reaches out the talents and abilities of its members, of which 

it can make beneficial use. 

Fourth field of interest: Culture practice and its role in promoting social awareness  

• Civic knowledge: teaching and learning / teaching citizenship / teaching creativity / teaching critical 

thinking / civic teaching/ Culture / the educated cultural pluralism / acculturation and tolerance/ 

Exchange and dialogue among civilizations / media liberty / media invasion / The media and public 

opinion / clairvoyant handling of mass media. 
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• Civic skills: 

Criticism: enabling the learners to acquire the culture of criticism and its skills as a key component of the 

educational mission. The program has, therefore, catered for the motivation of learners to acquire the 

specific abilities allowing them to handle critically school activities, and get the message of cultural 

products and mass media. 

• The civic tendencies: Fostering a positive attitude towards the interaction among civilizations and 

towards cultural openness and tolerance as a means to engage in a beneficial mutual interactive 

process with others.      

Final comments: With reference to the previous ones, this field of interest clearly aims at raising the 

learners’ awareness and motivation to play the role of an active citizen in a democratic pluralist society 

where the individual is not coerced to play roles of which he is not convinced.  

In order to grow aware of his roles and committed to them, the individual needs to be properly trained, 

so that s/he can acquire the right enabling skills. Hence, the role of education, culture and mass media 

becomes crucial. The prime mission of schools is to provide learners with the life skills that a pluralist 

society –both politically and socially – needs.  

The fourth field of interest aims at enabling the individual to acquire the life skills required by 

citizenship. 

Level: 2nd year Secondary Education      

First field of interest: A modern democratic state 

In this field of interest, we shall dwell on: 

• The evolution of a political regime, from early forms, to a modern democratic state.      

• Ensuing civic knowledge, civic skills and tendencies in this program are stated as follows: 

Civic concepts: ruling / political power / absolute power / political power and the religious institution / 

the political regime in the Islamic communities of the middle ages / the philosophy of the 

enlightenment / the Renaissance / reformists / a social contract / totalitarian regimes.  

Civic skills: Comprehension, criticism, comparison and decision making. 

• Learners need to study a number of comparative political regimes, which have been experienced by 

humanity, so that they foster a positive attitude towards democratic regimes. 

Civic tendencies: Fostering a positive attitude towards democratic regimes. 

• Giving due value to peoples’ sacrifice in their struggle for democracy.      

Final comments: The first field of interest, of the second year program, aims at giving value to the 

democratic rule for it springs from the peoples’ struggle against injustice and persecution, or any other 

form of cruelty those peoples were subject to. That is to say, that the aim is shaping the establishment 

of a democratic state, which bears total respect to human rights is, actually, combatting cruelty and 

violence perpetrated in various forms by despotic regimes. A democratic state helps individuals shift 



Forming Responsible Citizens                                                                                                                       Contract N°: UfM/09.2014/002 

 
30 

from a status of subjects to that of citizens. Thus, allowing them to, responsibly, decide on their own 

future and assume liability of their choices, away from subordination and dependency. Seen from this 

angle, the school subject, of civic education, aspires to endow the young generation with the value of 

taking initiative, self-confidence and responsible choices. This subject is, thereby, severing the deep 

rooted traditions set by tyrannical political systems that deprived large disadvantaged social groups, like 

women, of influencing the general policy maker. 

Second field of interest: The State of law 

In this field of interest, we shall dwell on: 

• Civic knowledge: The state of law / controlling the legitimacy of laws / controlling the legitimacy of 

administrative decisions / controlling the civil service. 

• Civic skills: handling real life situations critically / controlling.  

• Civic tendencies:  Taking a direct or an indirect part in legislation.  

Focusing on law as the only means to guarantee individual rights and liberties. 

• A major focus on law as a means to guarantee human rights as stated by the universal declarations 

and the national legislation. 

• Fostering all means that protect the constitution. 

Final comments: The law protects the society from cruelty and violence. It establishes a relationship 

where conflicts are resolved through law and within a state of law; a state of democracy where 

individuals or groups resolve conflicts through law.  

The law sets everybody’s rights and duties / the law does not discriminate between individuals with 

reference to previously set roles. 

Third field of interest: The civil society . 

• Civic knowledge: This field of interest focuses on founding a set of civic concepts (The civil society / its 

means and fields of operation / the state and the civil society...)  

• Civic skills:  Regularity and continuity (endeavor to participate on a regular basis in voluntary work / 

debates/ ...)  

• Civic tendencies: 

- Fostering a positive attitude towards civil society and its role in a democratic state. 

- Giving value to the democratic state as it reinforces the civil society.  

- Estimating the role of civil society in modernizing the work of the state. 

Final comments: The civil society plays a pivotal role in: reducing violence, as regular participation in the 

civil society activities helps with the containment of individuals’ overreaction and prevents them from 

recourse to violence. The institutions of civil society check violent conflicts and reduce them to non-

violent divergence between parties that can be handled pacifically. The civil society is a peaceful 



Forming Responsible Citizens                                                                                                                       Contract N°: UfM/09.2014/002 

 
31 

pressure force exerted on the political apparatus. Communities are necessarily in need for their civil 

components to play a vital role in training individuals, regardless of their social, ethnic, religious and 

gender background, to be able to undertake in full awareness activities, that aim at promoting general 

welfare. Civil society is an essential channel to combat ready-made patterns, that have endorsed for so 

long, undue gender discrimination in the assignment of roles to men and women. 

Level: 3rd Year Secondary Education (Arts) 

First field of interest: The International Community 

In this field of interest, we shall dwell on: 

• Civic knowledge: The International Community / the principles of the International Community / 

peaceful procedures of conflict resolution ... 

• Civic skills: negotiation / dialogue / persuasion / handling international instruments as a basis of 

peaceful coexistence among states and peoples / criticism and questioning: two principles that would 

allow citizens to resort less to conflicts to resolve divergence issues. 

• Civic tendencies: Negative attitudes towards cruelty / Giving value to negotiation and peaceful 

resolution of conflicts. 

Final comments: The International Community draws on human solidarity (a paramount right in the 

third generation). To enhance this solidarity, countries need to enhance cooperation and people should 

resort to peaceful procedures while resolving conflicts in order to avoid cruelty and violence. Within this 

scope, civic education is a school subject that lays foundations for a cruelty and fanaticism-free 

coexistence of human beings.  

The international community, with its spirit of cooperation, solidarity, and proneness to peaceful conflict 

resolutions is considered to offer a favorable ground for the construction of universal citizenship. The 

sort of citizenship, that is based on humanity membership and partnership in spreading whole universal 

peace. The aforementioned ground provides the opportunity to severe the widespread practices that 

consider people as second class citizens, or even at times, as subjects; in most cases women were put in 

this category.     

Second field of interest: The citizen has international rights 

In this field of interest, we shall dwell on: 

• Civic knowledge:  Human rights / How to protect human rights / Universality and specificity / 

Citizenship / Development. 

• Civic skills: Acquiring the ability to develop critical viewpoints / Fostering a posture against the 

violation of human rights. 

• Civic tendencies:   

- Commitment to the defense of human rights as safeguards of human dignity and sustainable 

development. 
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- Giving value to the role played by Man in the promotion of human rights 

Final comments: Program designers endeavored to help anchor in learners’ minds the fact that the 

citizen has international rights. The age of globalization has helped with the widespread of an array of 

values (such as consumerism). It is necessary, that the values of human rights reach a similar magnitude, 

especially as they help humans interact with much respect and away from discriminatory practices that 

harm individuals, whole communities or social groups.  

Among the crucial aims of this field of interest is the need to highlight the notion of protection from 

cruelty and violence. As the International Community holds on to human rights, it escapes innumerable 

sufferings and helps individuals, regardless of gender, take an effective part in sustainable development. 

In other words, sustainable development is founded on human rights, that sprang from everybody’s 

cooperation. Human rights belong to every human being which makes it the duty of everybody, without 

exception, to support the protective mechanisms they need. 

Third field of interest: The current international challenges facing the citizen. 

In this field of interest, we shall dwell on: 

• Civic knowledge:  Challenges facing humanity (poverty / imbalance in democratic practices / conflicts 

/ environmental degradation) and the threat it may cause to human rights. 

Civic skills: the link between the challenges facing humanity and the commitment to associations that 

work for its protection.   

Civic tendencies: Solidarity among people to face up to challenges / Voluntary work / Defending 

democracy peacefully.   

Final comments: What is the angle from which the program addresses the challenges humanity faces?  

To answer this question, we might affirm that the program revolves around the conviction that violence 

among people is traceable to poverty, harm caused to the environment or because of the low level of 

democratic practices.  

The absence of solidarity, among people, to curb these challenges threatens universal citizenship and 

exposes to marginalization various social groups, regardless of gender. On these grounds, these 

challenges are not considered per se but they are seen as potential generators of cruelty and violence, 

perpetrated either within a given community or between different communities. They are also potential 

sources of marginalization of specific social groups, essentially women. 

Therefore, the program aims at promoting people’s awareness of the magnitude of these challenges, 

currently facing humanity, and that can’t be resolved without a victory of human rights as the founding 

principles of coexistence.   

SUMMARY 

 The keyword, in the first year program, is the word « CITIZEN » as an individual who is 

responsible in a pluralist society. This individual belongs to a socially and politically pluralist society. S/he 

lives among the members of a democratic social environment that differs from the one dominated by 

the yoke of tyranny.  “The difference, between a civilized social environment and those under the 
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domination of tyranny, lies in the status given to individuals and to their rights. The rights and personal 

affairs of an individual in a despotic social environment often melt into those of the large community 

that may be a people, an ethnic group, a religious belief, a language or a district. If the developed 

societies continue to overlook the rights of individuals and their specific character, they may eventually 

change into despotic ones.”30 

 To enable an individual to play an effective participatory role, it is necessary, for social 

communities, to develop individualism in their structure, in the sense that individualism represents “the 

state where the individual feels that he is an independent party who does not resemble any other party 

in the group he belongs in. Someone who can make decisions in harmony with his personal capacity, 

independently from the members of the social group he belongs in ...Eventually, this means that the 

individual –as stated by the concept of individualism – is a human being who owns his inner unity and 

who functions as a harmonious whole in total independence from his environment.”31  

The individual needs to acquire the skills of critical thinking, creativity, self-control and group work in 

order to be able to act in compliance with a legislation that has been set democratically.    These skills 

are learnt in a variety of social institutions with the school at the top of the list. Therefore, learning 

critical thinking awakens the spirit of alertness in individuals; so that they would be able to be objective 

in their evaluation of broadcasts and any other messages they get.  

 A responsible individual is someone who does not obey. He is someone who is not intimidated 

by any form of symbolic or concrete violence; be it symbolic or concrete. This means that making the 

individual aware of his rights and duties and teaching him the skills of daily life enables him to refuse 

both violence, in both symbolic and concrete aspects, and acceptance of preset roles and positions. This 

is the full responsibility of the school and obviously that of civic education as it is a subject which should 

develop the individual’s mental capacities and his self confidence that prepare him to live in a 

democratic pluralist social environment.     

In order, for the individual, to be in control of his life as a person with rights, stated in 

international conventions and national protocols; it is necessary, that s/he lives in a democratic state 

where law enforcement is paramount. These laws should be set with the participation of all citizens. 

Recourse to legislation in conflict resolution is an identifying feature of a democratic state, where 

individuals can enroll in civic organizations, in order to be able to face up to the despotic and tyrannical 

practices of the political apparatus. Thus, citizens can forbid this apparatus from perpetrating violence, 

in both its symbolic and concrete aspects.    

The democratic state offers the opportunity for everybody to join the civic organizations 

regardless of differences. Membership in such organizations is voluntary. It helps avoid representations 

that set prior milestones to gender roles.  

 
30 Rashid HADIJ SALAH, Back from the community to the individual: Cultural articles to understand the postmodern world for Alain Touraine, 

The world of thought, Vol. 43, April-June 2015, p. 67 
31 Ali ASSAD WATFA, Alienation and Humanization in the Concept of Individuality, Intellectual adventure in the concept 

of individuality, In the Western culture, see www.tourathtripoli.org/.../dirasset.../alfirdania.pdf 

 

http://www.tourathtripoli.org/.../dirasset.../alfirdania.pdf
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World peace that leads to universal citizenship stipulates that conflicts should be resolved 

peacefully. That’s to say that violence curbing needs the development of negotiation skills that would 

prevent resorting to force.  

Violence can assume another shape depending on the type of challenges that face humanity 

such as poverty that threatens, in the first place, rural women in the developing world. These challenges 

exert violence on poor classes, mostly, in countries where democratic practices are minimal. 
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“Textbooks are part of a society’s cultural capital. They should safeguard and spread out this capital then 

preserve it throughout generations.”32. The textbook is “an essential teaching tool that crystalizes the 

essence of the official programs. It explicits its aims and contents.” 33. 

The three generations of the civic education textbook 

Civic Education textbooks were first conceived as files called « Files of Civic Education », meant to be 

used by teachers. They were written by university teachers and specialists in the field. They aimed at 

providing raw material, for teachers and schools, to support the tasks they had to implement and put 

the aims into practice. These files were not textbooks put in the hands of teachers; thereby it was not 

possible to stop at that level. 

In the year 1991-1992, Tunisia started to issue specific Civic Education textbooks. The textbooks 

provided academic teaching material, designed by university teachers and some secondary school 

inspectors34. They were rich in terms of contents; thus, teachers had to adapt these contents to suit the 

aims stated in the program.35  

Obviously, these textbooks provided considerable pedagogic supports that founded a common ground 

for civic education teachers, who had different academic backgrounds (sociology, legal studies, 

journalism ....). This common ground gave, in some way, teachers an active role and facilitated the 

learners’ acquisition of rich knowledge from the material they were taught.            

Yet, these textbooks did not help with the development of interaction and thinking. In most of the cases, 

leaners had to go back to texts to answer the teacher’s questions. Thereby, on many occasions, teachers 

and supervising educational advisers argued upon learners’ closing their books just after reading texts.  

After that, new textbooks were issued. They were mere anthologies of texts that were intended to be 

dealt with in accordance with teachers’ discretion. This new generation of textbooks did not provide any 

pedagogical apparatus in order to allow some free space for teachers to work on the contents and the 

knowledge they involve in harmony with the aims or to make them serve the aims. In both methods, the 

advocated approach is objective-based. It is a teaching practice that starts from asking questions about 

what we need to know from the material or the lesson at stake or even from the aim of a particular 

 
32 Suzanne Mallo Bouvier ; Interview a manual: Why and how? is the textbook and the education system, Tunis, Centre for Studies and 

Economic and Social Research, Science Education series, 1-1986 
33 Abdelaziz YOUSSEF; The contribution of literary texts in achieving educational goals, within the textbook and educational system, Tunisia, the 

Center for Economic and Social Studies, Sciences of Education series, Tunis 1986, page 63 
34 We can refer, here, to the book of the second year of secondary education, co-authored by a group of university teachers ( Saad GRAB, 

Abdelmajid CHARFI, Mohamed MAHFOUD, Slim LAGHMANI, Hamadi DRISSI, Moncef BEN ABDEJALIL) and one inspector (Salah TRABELSI) 
35 1991 Reform devised programs based on teaching by objectives that came as a result of learning difficulties that prevailed until the 

beginning of the twentieth century. 

A Reading of Civic Education 

Textbooks 

 



Forming Responsible Citizens                                                                                                                       Contract N°: UfM/09.2014/002 

 
36 

session.  This means that the teacher focuses on the aim or aims s/he wants the learning process to 

reach. Then, questions about the process and ‘how to proceed’ will take a second position.  

The process refers here to the procedure followed by the teacher to realize the aim. This procedure 

requires implementation tools that facilitate evaluation. The selection of pertinent tools helps us 

highlight learners’ strengths and weaknesses and determine how efficient the tool is.  It also shows 

whether the starting points i.e. the aims and goals, are clearly set.  

All these operations are educationally referred to as « feedback ». The meaning of all these procedures 

can be summed up as the action taken by a person, whether s/he is a teacher or not, when he conveys 

messages and follows them up to find out their impact on the recipient. This operation is educationally 

referred to as « feedback ».36 

These new textbooks influenced the teaching procedure. In fact, teachers gained the battle over the 

unstable classroom communication channel they were struggling with. The said channel is no longer of 

the teacher / learner and the learner / teacher pattern. Other channels started to develop namely that 

of learner / learner concretized in group work and pair work ...etc. 

Nevertheless, the real change, in the civic education textbooks, came with the new series that was 

written after the 2002 reform where the authors, along with the ministry’s department of curricula and 

ongoing training and the directorate of textbooks, insisted on harmony between these textbooks and 

the spirit underlying the new curricula which were built within the framework of the textbooks 

themselves. 

The textbooks as advocators of interaction 

With reference to the civic education official programs, the subject set a teaching methodology whose 

main principles are:37 

- Global knowledge in order to avoid fragmentation; 

- Pragmatic knowledge/ learning caters for the learners’ needs and those of society; 

- Action: learning is based on learners’ involvement in activities; 

- Integration: learning occurs in integrative tasks and teachers are required to benefit from the variety of 

teaching methods.   

Civic education textbooks, in the 2002 reform, were designed in this vein, and contents were distributed 

into teaching sessions founded on the following steps: 

Step 1: « Get to know »: it informed about keynote personalities in (Tunisia, the Arab world and the 

whole world). 

Step 2: « Notice »: Illustrations, pictures and situations. 

 Step 3: «Read »: Texts to be read and exploited.    

 
36 Mohamed CHARGUI ; Pedagogical Approaches : from thinking of learning to learning to think, a sociopedagogical study, Casablanca, East 

Africa, 2010, page 24 
37 For more in-depth study of pedagogical methodologies, refer to the civic education programs for preparatory education, September 2006, 

page 5 & page 8 
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 Step 4: «Invest and think »: Learning tasks.    

Step 5: «Evaluate your knowledge »: Activities and applications. 

Step 6: «Your general conclusions »: A summary of acquisition. 

Civic education textbook writing seems to be in keeping with the intentions of the program. These steps 

are complementary. They motivate the learner and provide him with grounds for interaction, in various 

patterns of animation. Therefore, we may affirm that a major change occurred in textbook designing, for 

this subject, in harmony with the tendency of education that fosters a competency-based approach as a 

favorable background for pedagogical practices. Yet, one crucial issue remains unchallenged. It is how 

textbooks deal with the gender approach and violence.  

In this vein, the following section will look into these two issues according to the structure steps of each 

book. More specifically, we will base our study on two steps (Notice and Read) and the various texts the 

textbook provides for the learners and teachers. these texts provide special messages. 
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 To start with, we need to draw attention to the fact that our focus on gender will be through the 

illustrations that the textbook provides, mostly in the « Notice » section (in most of the textbooks) and 

in the bibliography of some of them such as (The Second year textbook). This choice can be traced back 

to the fact that illustrations "play an important role in our daily life as the age is that of pictures... . 

Pictures are constantly with us. They are bonded to our life like in no other time before."38   Besides 

"pictures are expressive means of communication that keeps us attached to our cultural heritage." 39    

 

 

 

7th Year Basic Education 

Field of Interest 
Pictures of 

women/girls  

Pictures of 

men/boys  

 

Remarks 

 

 

First field of 

Interest: 

Living in a 

Family 

Page: 216 Page: 216 Two pictures: a nuclear family and an extended one.  

The aim: differentiation between the families. 

The 2 pictures do not reflect the relationship between the 

members. 

Page: 223 Page: 223 The picture of a family: the wife is sitting in an armchair while 

the husband and their two children (a son and a daughter) are 

sitting in a sofa. 

The picture shows a family’s everyday reality; children and 

parents are interacting. 

The picture shows an interaction-based relationship between 

 
38 Ibraheem Mohamed SOLIMAN; Entrance to the semiotic concept image, University Journal, issue XVI, Vol. II, April 2014, p. 154 
39 Ibid. page 166 

Gender approach in civic 

education textbooks 

 

Preparatory Education  

Textbooks 
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family members.  

Page: 225 Page: 225 A picture showing an unusual sight to the Tunisian learners. A 

man is washing his clothes and a woman sitting and sipping 

coffee. 

These reversed roles provoke different reactions from students. 

Most of these reactions were hostile. 

Page: 226 Page: 226 The picture of a mother distributing food to her children (equity)/ 

the illustration is a household sight that often causes kids’ 

reaction because it is so close to daily reality (some of them 

complain while others accept).  

Page: 229 Page: 229 The picture of a woman with one hand holding that of son and 

reaching out with the other an aging man’s to help him.  

This woman is lending hands to assist both adults and youngsters.   

Page: 229 Page: 229 The picture of girls and boys playing a game of football. There is 

no discrimination between them even in games. This proves the 

will to sever a predominant representation that still insists on 

gender difference in games.  

 

Page: 229 

 

Page: 229 

The picture of girls and boys entering a classroom to learn. The 

lines are mixed, a usual sight in Tunisian schools as they do not 

discriminate between schools on a gender basis. 

 

------------ 

 

Page: 229 

The picture of a physician administering vaccine to students. The 

picture is unique. There is no girl among the students. 

 

Page: 232 

 

--------- 

A picture showing three policewomen and another showing a 

school; a third one shows a doctor (a woman) and a fourth one 

shows schoolgirls. Obviously, we notice the absence of a man or a 

boy in these pictures as the topic is Women’s rights. 

The implicit aim is that, women in Tunisia, have gained access to 

every field and they are able to play any role.  

 

------------ 

Page: 237 The picture of a young man holding out his hand to an aging man 

trying to offer him his seat on a bus.  

 

Page: 241 

 

Page: 241 

The picture of a woman and a man with their son and daughter 

busy watching a plan. This picture seems to illustrate a social 

reality where all family members are equal / Everybody is 

watching and everybody has an idea to share.   

  The picture of two university students (a boy and a girl) in front 

of a campus and two other school children (a boy and a girl) in 
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Page: 247 Page: 247 front of a school. 

This illustration mirrors the reality of Tunisian educational 

establishments as they are all coeducational. (There are no 

discriminate establishment for girls and boys.) 

 

 

 

Second field of 

Interest: 

School life 

 

Page: 252 

 

Page: 252 

The picture of girls and boys listening to a tourist guide. 

The picture is interesting in that it shows how excursions provide 

opportunities to strengthen bonds, exchange points of view and 

acquire new knowledge. 

 

Page: 252 

 

Page:  252 

The picture of girls and boys in front of the Tunisian flag, in the 

school playground. This illustrates the usual practices in our 

educational establishments. 

We implicitly notice, here, the absence of gender discrimination 

in public spaces including the school.  

 

--------- 

 

Page:  255 

Two pictures of two students; one is decently dressed while the 

other is not. The aim is drawing boys’ attention to an issue that 

girls rarely raise.    

 

Page: 256 

 

Page: 256 

The picture of boys and girls participating in a cleaning campaign.  

 

--------- 

 

Page: 256 

The picture of a physician administering vaccine to schoolboys. 

We pertinently notice that the picture does not show any 

schoolgirl.  

 

--------- 

 

Page: 266 

The picture of a light rail station in Tunis where only men are 

standing. This is a weird sight as the picture may make us feel 

that there is another station for women.  

 

--------- 

Page: 266 The picture of an armed kid apparently taken in a refugee camp 

in Africa 

 

 

Third  field of 

Interest : 

Social  life 

 

--------- 

 

Page: 266 

The picture of armed men travelling in a four-wheel drive vehicle 

in an African country. There are no women among the group 

 

Page: 270 

 

Page: 270 

The picture of a grand-father helping his grand-daughter read. 

The picture implicitly reflects the Tunisians’ acknowledgement of 

girls right to learn and teach and their urge to help them along 

the path. 

 

Page: 271 

 

Page:  271 

The picture of men and women holding hands to make a chain 

and this is a token of gender equality and solidarity with one 
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another. 

 

--------- 

 

Page:  274 

Two pictures of a gathering of men with no women among them. 

We wonder about the persistence of stereotyped images stored 

in the Tunisian memory about Tunisian women and their role in 

social dynamics. This picture is void of any significance.  

 

Final remarks:  

 The « Notice » section of the 7th Year of Basic Education textbook presents an array of data that can be 

globally summed up as follows: 

-The « Notice » step offers the following number of pictures:  

Pictures of women/girls Pictures of men/boys Total 

16 24 40 

   

• The presence of gender, in this step, is not limited to traditional roles and to preset patterns of these 

roles. 

• The presence of genders reflects, in most cases, the real life of Tunisia in all its social institutions. 

• The implicit aim, that this step attempts to anchor, is that family life, school life and community life 

stipulate equality between individuals and respect of social group rights. We all have the same rights 

and we are all under the yoke of responsibility.     

8th Year Basic Education 

 

Remarks girl/woman image in 

textbooks 

Boy/man image in 

textbooks 

Topics of interest 

 

 

 

 

 

 

 

P229  

 

P 229  

P229 

P229 

P229 

P229 

 

 P229 

P229 

P229 

P229 

- A dialogue between a 
schoolboy and a 
schoolgirl about the 
candidacy to 
representing 8th form 
students. 

 
-A picture of a girl voting 
at a booth (Child 
parliament elections). 
-  2 men and a woman 
taking part in an 
electoral campaign.    
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First field of interest: 

The child as participant 

in public life 

- A founding meeting of 
an association.  
-  A copy of a newspaper 

article with  pictures of 
pupils of both genders. 

• The presence of boys 
as well as girls in this 
part implies that the 
textbook writers want 
to send a message 
related to the culture of 
participation. 

P232 

 

P232 

 

P232 

P232 

 

ـــــــــــــــ ـــــــــــــــــــــــــــــــــــــــــــــــ  

P232       

 

- Children of both 
genders are organizing 
traffic in front of a 
school. 
 

- A boy isolated from his 
schoolmates who are 
participating in a clean-
up campaign  
 
 - An example of a 
guided visit (Belvédère 
Park)  
 

• Stimulating children 

of both genders to take 

part in public life is a 

clear and explicit 

objective. Hence, boys 

as well as girls are 

involved in public 

issues. 

P234 

234P 

 

P234 

 

P234 

P234 

 

P234 

- Contribution of 
children of both genders 
to a clean-up campaign 
 
- Children (boys and 
girls) on a tree-planting 
campaign. 
 
- A picture of a girl 
controlling the traffic.  
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• The picture in 

« Notice » reflects a shift 

in children’s ideas 

towards reducing social 

stereotypes in gender 

roles. 

 ـــــــــــــــــــــــــــــــ 

P236 

P236 

P236 

 - A dialogue between 

two girls (Serine and 

Zeyneb). 

 - A picture of a woman, 

a girl and a man at The 

National Solidarity Fund. 

 - A picture of a female 

doctor who belongs to 

Doctors Without 

Borders.   

• Women have a role in 

perpetuating a culture 

of cooperation and 

solidarity/ The idea is 

that everyone 

contributes to solidarity 

and cooperation.   

 P240 

P240 

P240 

 ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

- A picture of a boy and 
a girl advocating some 
rights.  
 
- A picture of two boys 
playing football. (they 
hit and smash the next- 
door neighbor’s 
window) 
 

• Children enjoy the 
same rights without any 
gender discrimination/ 
enjoying rights may 
cause some problems/ 
Boys and girls have the 
same duties, on equal 
footing. 

 P242 - A picture of girls ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ  
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P242 

 

P242 

participating in a 
meeting held by the 
Association for the 
Prevention of Traffic 
Accidents. 
 
- Children attending 
Children’s Parliament 
deliberations. 
 

• The key idea: There is 

no gender-specific 

spaces. Every child has 

the right to participate 

regardless of gender. 

 P246 

 

 ــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

P246 

 

P246 

Election of student 

representatives (2006).  

The picture includes 

boys and girls 

participating in the 

elections . 

-Extra-curricular space ( 

computer club) : only 

girls are featured in the 

scene. 

• The child’s 
participation in school 
extra curricula activities 
and clubs depends not 
on his gender but rather 
on his consciousness 
and desire. 

 P248 

 

P248 

 

P248 

P248 

 

P248 

 

P248 

- Children Municipal 
councilors in Denden 
(Males and females)  
- The female presence 
and participation in the 
children’s parliament is   
visible and tangible. 
-  A boy and a girl 
participating in an 
activity held by the 
Tunisian Association for 
the Prevention of Traffic 
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Accidents.  
 

• Different activities 
carried out by 
schoolboys and 
schoolgirls reflecting 
their contributions to 
public life. The 
educational objective is 
clear: nurture in the 
students a sense of civic 
and communitarian 
values, inculcate in 
them consciousness of 
participation in public 
institutions. 
 

 

 

 

 

 

 

 

 

 

 

 

 

  Second field of 

interest: 

Participation through 

joining organizations. 

P254  ــــــــــــــــــــــــــــــــــــــــــــــــــــــ - A dialogue between 
two schoolboys about 
whether to pursue 
studies at school or join 
the House of 
parliament. 
 

• In this context, the 

female gender is absent. 

Yet , the dialogue 

between the two boys 

does not suggest any 

idea of exclusion.  

P260 

 

P260 

P260 

P260 

 

P260 

P260 

 

 

- A picture representing 

scenes of some political 

party conferences. The 

presence of males is 

more obvious than that 

of females. 

- A female MP is 
delivering a speech at 
the House of 
Parliament. 
- A group of men at a 
cafe speaking about 
infrastructure. 
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• Although the presence 

of men, in this part, is 

more prominent than 

that of women, the 

educational objective is 

to expand the 

contribution of both 

genders in social and 

political organizations. 

P262 

P262  

P262 

P262 

P262 

P262 

 

 

 

 

- A protest against poor 
working conditions. (the 
protesters are mainly 
males) 
 
- Destitute families 
(the picture depicts 
women from rural 
areas/ villagers). 
 
 - Playing football in the 
street. 
 

• Perhaps, the most 

striking thing is the 

picture depicting needy 

families which is often 

associated with the 

image of the woman. 

It’s a fact that we need 

to reconsider, because 

the fight against poverty 

in disadvantaged 

communities is 

conducted, in great part, 

through the 

empowerment of 

women. Actually, this is 

the tendency that the 

program is trying to 

instill in the learners. 

P266  P266 -  A Picture depicting 
slogans of some national 
organizations, including 
the National Union of 
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Tunisian Women. 
 

• The principle of 

freedom of association is 

everyone’s right. There 

are women 

organizations and 

associations but this 

does not mean that they 

are isolated from the 

needs of the rest 

members of the society. 

P268 P268 - A dialogue between a 
man and a woman 
about the programs of 
political parties. 
The objective is to raise 

learners’ awareness of 

the fact that everyone is 

entitled to political 

activity / Political 

activity is a prelude to 

the participation in 

public policy making. 

 

 

Third field of interest: 

Participation through 

elections 

P272  ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ - A dialogue between a 
father and his friend 
about election winning.  
 
- The objective is 

valorizing political 

pluralism. 

• In this part, it is 
paramount to involve 
women because 
election results are, by 
no means, an exclusively 
male concern. Also, the 
logic of pluralism entails 
that the dialogue should 
have involved a female 
interlocutor. 

P274  ــــــــــــــــــــــــــــــــــــــــــــــــــــــــ - A dialogue between 

two men about the 
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election campaign and 

the importance of the 

peaceful transfer of 

power.  

• Discussion is 
essential, whether it is 
between two people of 
the same gender or of 
different genders, 
because it contributes 
to the exchange of 
views. The dialogue 
does not contain any 
implicit hints suggesting 
that a   specific group 
should monopolize 
political affairs. 

P282 

 

P282 

P282 

 

P282 

- A boy wondering why, 
unlike his father and 
mother, he was not 
granted a voter card. 
- A picture of a man and 

a woman voting.  

• Elections are not 

restricted to one 

specific   gender. Both, 

men and women, are 

equal before the law.  

P284 

P284 

P284 

 ـــــــــــــــــــــــــــــــــــــــــــــــــ 

 ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

- A dialogue between 
two men about  
elections and 
participation .   
- A teenager reading an 
electoral list.  
 
- Electoral lists including 
photos of candidates for 
the parliamentary and 
presidential elections (in 
the posters the image of 
male gender 
predominates). 
 

• Political pluralism is 
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of paramount 
importance, and the 
presence of more than a 
list is indispensable to 
ensure political 
democracy. However, 
the absence of women 
can be exploited by 
teachers and learners to 
explore the deficiencies 
associated with 
pluralism 
implementation. 

 P288 

 

 

P288 

 

P288 

P288 

 

 

P288 

 

 ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

 

 - Deliberations at the 
House of Parliament: 
The two pictures show 
the presence of women 
and men, but the ratios 
of female presence 
remain limited when 
compared to that of 
males. 
. 

 - Election Campaign:  
the participants in the 
campaign are of both 
genders. This implies 
that political activity is 
not restricted to one of 
them. 
 
 - A Dialogue between 
two teenagers on the 
extent of  MPs’ 
knowledge about draft 
laws( bills). 
 

• The presence of 

women in the political 

life is not enough. 

Therefore, drawing the 

attention of the learners 

(males as well as 

females), to this fact is 

indispensable and this is 

to urge them to make an 
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effective participation in 

the management of 

political Affairs . 

P290 P290 - A scene depicting 
males and females 
taking part in an 
electoral campaign.  

• The implicit objective: 

The political life won’t 

be complete unless we 

ensure the participation 

of all social segments 

and the elimination of 

prejudice and bias.  

P296 

 

 A candidate is - ـــــــــــــــــــــــــــــــــــــــــــــــ 
addressing voters 
(election campaign). 
 

• Using just one picture 

of a candidate is not 

enough to deal with an 

issue related to political 

rights, the right of 

standing as a candidate 

in elections. 

 

8th Year Basic Education 

Concluding remarks: 

• In the 8th Year textbook, we notice that the pictures in the part entitled “Notice”, and which embody 

the idea of participation, depict both genders. This is, to a great extent, a reflection of the Tunisian 

reality. It also implies that the culture of participation is the fruit of a long process based on 

nurturing this culture in both genders, despite the quantitative disparity in the presence of males 

and females in the rubric “Notice”.  

 

Pictures of girls/women Pictures of boys/men Total 

33 40 73 
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• A few pictures do not depict women. Nevertheless, they are void of all negative allusions to 

women’s roles, nor are they an evidence on males’ monopoly of political life. 

• The participation of females in political life is insufficient and this is actually a reiterated demand of 

Tunisian women. Its endorsement can be done through many channels; one of these is the school. The 

culture of Participation is opposed to indifference and passivity.  

• The underlying objective of the program’s focus on child’s rights is to enable them to consider 

different attitudes, understand them and then take a stance. 

9th Year Basic Education 

To work on the rubric « Notice » in this book, the focus was on the resources part as it includes different 

aids, inter alia, visuals. 

Remarks The image of 

man 

The image of 

woman 

Topics of interest 

A picture of a woman and a man on a 
Tunisian stamp. They are dressed in Tunisian 
traditional clothes. 
 

• Men and women going out together is a 

relatively long-established fact in Tunisia. 

P244 P244 . 

 

 

 First topic of interest: 

The general framework of 

Citizenship. 

 

- A staff having a roundtable meeting. They 
are listening to a newly-recruited clerk who is 
declining a job offer because he is not used 
to life in the countryside. A woman is one of 
the recruiting committee members. (Gender 
Equality in job opportunities). 
 

• The presence of a woman, in the 

appointment committee, reflects a 

conviction of gender equality in holding 

public positions. 

P248 P248  

- A scene comprising two women and two 
men of different nationalities  
(Algerian, Tunisian, French….) 
 

• Everyone has the right to a nationality / A 

nationality gives its holder a sense of 

belonging and a right to engage in active 

citizenship.  

P251 P251 

Two men voting in an election.  ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ P254  
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- Two men and a woman claiming an 
administrative service at one of the public 
administrations. 
 

• The presence of both genders at the 

administration, either to   work or to claim a 

service, shows that any citizen, regardless 

his gender, has the right to enjoy the 

administrative services. 

P257  P257 

 

- Children of both genders participating in a 

clean- up campaign. 

  

- A boy and a girl chatting.  

 

- A clean-up campaign involving teenagers 

from both genders (Assuming responsibility). 

-A leaflet concerning a national seminar 

about youth and volunteering/ A picture of 

two teenagers (a male and a female appear 

on the poster).  

• Aspects of citizenship include serving the 

common good and voluntary work. Hence, 

everybody is responsible for that. 

  

P260 

 

P260 

 

P260 

P260 

 

P260 

 

P260  

 

.  

 

 

Two men searching for survivors   in bombing 

debris. The picture does not show woman 

contribution. 

- A boy crying/ he looks afraid. 

• The child symbolizes childhood. So, the 

focus is on the Child, regardless of gender. 

The absence of woman, in the first scene, is 

dubious because normally women are active 

participants in rescue operations. 

 ــــــــــــــــــــــــــــــــــــ 

 

P260 

P260 

 

P260  

-Two men discussing the importance of the 

freedom of speech and their readiness to 

sacrifice themselves for that.  

 - A picture of a man with a tongue tied in 

 ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

 

 

P266 

 

 Second topic of interest: 
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knots. 

• Everyone has the right to freedom of 

expression regardless of gender identity. 

Thus, it’s useful to see women taking part in 

discussions about that right. 

 ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــ  

 

 

P266 

Freedom and responsibility 

 
 

- A man demanding to free his wrists from 

handcuffs. 

- A group of men following different media 

(television, newspapers…) 

• Women were absent from a session 

devoted to the issue of freedom and this is 

quite strange. Freedom is a right inherent to 

all human beings regardless of gender. From 

this standpoint, not figuring women in the 

pictures generates many questions. 

 P269 ـــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

- Pictures of demonstrations in which there 

are no women. This issue was also found in 

the eighth year textbook. 

• The absence of women from 

demonstrations is questionable. This right is 

not linked to gender and cannot be exclusive 

to males, even if we admit that 

demonstrations may jeopardize the 

protesters and demonstrators’ safety. Still, 

the right to protest remains intertwined with 

citizenship and it is also a life condition 

shared by men and women. 

 P272 ـــــــــــــــــــــــــــــــــــــــــــــــــــــ 

- Pictures of girls and boys playing on the 

beach. The responsibility of keeping the 

beach clean and tidy. 

- A clean-up campaign carried out by boys 

and girls. 

- A boy brushing his teeth without turning off 

the tap. 

- A man is reading a newspaper while his car 

engine is running causing pollution to the 

environment.   

• Introducing the notion of responsibility 

P282 

 

P282  

 ـــــــــــــــــــــــــــــــــــــــــــــــــــــ 

 ـــــــــــــــــــــــــــــــــــــــ 

P282 

 

P282 

P282 

P282 
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requires highlighting the roles of males and 

females in positive as well as negative 

practices.  

- A teenager riding his motorcycle at 

excessive speed. 

- Hospital entrance: the people, there, are 

from both genders. 

• The concept of “rights” is central when 

turning “citizenship” into real practices. This 

means that the essence of citizenship is 

enjoying rights and abiding by their 

requirements. 

 ـــــــــــــــــــــــــــــــــــ 

P291 

P291 

P291 

 

 

 

Third topic of interest: 

Rights and Duties 

 - Students participating in class. 

- A teacher mentoring schoolboys and 

schoolgirls at the computer lab. 

- The portal for education in Tunisia 

« www.edunet.tn » showing schoolboys and 

schoolgirls. 

• In Tunisian schools, it’s common to see 
girls and boys study together. The rationale 
behind that is the absolute promotion of 
child rights. 
 

P294 

P294 

 

P294 

P294 

P294 

 

P294 

 - A picture from The Tunisian Labor Union 

archive showing workers, males and females, 

on strike. 

• The right to organize and to strike is based 

on the principle of non-  discrimination 

between genders.          Obviously, the right 

to everyone, without any discrimination, is 

that of work. 

P297 P297 

- A picture of The Tunisian national army 

planting palm trees in the desert. (fighting 

against desertification) 

 P301 ـــــــــــــــــــــــــــــــــــــــــــــــــــ 

- A conversation between three men about 

the duty of paying taxes and its relation to 

the concept of citizenship. 

    P304 ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 
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• Actually; the issue of tax payment does 

not only concern men. Indeed, women’s 

participation in the different discussions, like 

tax payment, is of paramount importance. 

It’s a matter of awareness and commitment.    

 - A picture of a boy and a girl. 

-  A picture of girls and boys of different skin 

colors. 

-  A picture of teenagers, males and females, 

of different cultures. 

• Equality between people is the rule. 
Pluralism and diversity are enriching 
elements for the concept of equality. 
Acknowledging the notion of equality starts 
with accepting differences and being 
convinced by the benefits of pluralism. The 
aspired equality is the one based on diversity 
including race diversity. 
 

P213 P213  
 
Fourth topic of interest: 
 
 Equality and tolerance 

- A conversation between a group of men. 

They are from different cultures but listening 

to each other. 

- Active listening is paramount because it 

enables everyone to express his opinion. It’s 

important to find with the cultural diversity 

other diversities based on race, gender, 

religion… 

 P320 ـــــــــــــــــــــــــــــــــــــــــــــــــ 

-  Two boys fighting. 

-  A group of teenagers smashing a car. 

-  Two teenagers attacking someone 

violently.  

• The picture focuses on male teenagers’ 

violence. Yet, violence has many facets. 

Women can be involved in violent actions 

and this is an important issue, that we have 

to consider so that we understand the 

changes that have taken place in our 

contemporary life. 

 P323 ــــــــــــــــــــــــــــــــــــــــــــــــــ 
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Concluding remarks: 

- There is no parity between the presence of males and females in the resources part.  

 

Total Pictures of boys, men Pictures of girls, women 

45 29 16 

 

 

• Some pictures of demonstrations do not depict women. This is quite strange because peaceful 

protest is one of the facets of citizenship. 

• The focus of some of the scenes on the important role played by girls and boys to keep the 

environment clean (clean up campaigns), is highly significant as it is a sign of responsibility. The 

educational objective is nurturing the concept of responsibility in the learners. 

• The scenes depicting schoolboys and schoolgirls reflects the reality of the Tunisian educational 

institutions which embrace the child as a whole. In Tunisia, boys and girls attend the same school. We 

dare say that the Tunisian school is really promoting gender equality and the evidence, on that, is the 

number of female university students which is higher than that of males. 

• In general, citizenship as presented in the 9th Year textbook is a common factor, between Tunisian 

boys and girls. This is, in fact, one of the merits of a country in the process of democratic transition. 
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ondary Educationear SecY st1 

 

Remarks Picture of the 

boy/ man 

Picture of girl/ 

woman 

Topics of interest 

- A family celebrating the birth of a baby. 

• The husband, the wife, the grandparents and the 

grandchildren. The family is the first space where 

equality is endorsed. 

P16 P16  

First topic of interest 

 

- The coexistence in the Street. 

• The street is a public space. Though everyone looks 

preoccupied with his own private affairs, a kind of 

interaction and influence take place. (the influence takes 

many forms) 

P16  P16   

- A major sports event. 

• Sports is a space to develop human relations. These 

relations are law governed. The success of 

sportsmen/women depends on their commitment to the 

principles of fair play. 

16P  16P    

- A conversation between clerks at an office. 

• The clerks are males. This may imply that only males 

have the right to work.  Pictures like this deepen and 

disseminate fallacies. 

  P26 ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

- People of both genders at a metro station. 

• Materializing the right to liberty of movement for 

everybody (denying this right to a group than another is 

a violation of the right itself). 

P28 P28  

Secondary Education 
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- A dialogue between two men about the utility of “Take 

a Number Dispensers” installed in municipalities and 

public administrations. 

  P28 ــــــــــــــــــــــــــــــــــــــــــــــــــــ 

- A dialogue between a husband and his wife about 

participating in elections. 

- Participation in elections is the result of a conviction 

and a commitment. Family has a major role in nurturing 

that conviction which, in turn, will be translated into a 

behavior. 

• It is important to see the wife stimulating her 

husband to participate in the elections, a means to 

influence public policy and decision-making 

P30 P30 . 

- Some visuals where women are not represented. 

• What is striking is the fact that none of the four 

pictures depicts women. We wonder whether this 

implies that there are some issues women cannot take 

part in (suing the administration for instance). 

   P31 ـــــــــــــــــــــــــــــــــــــــــــــــــــ 

- Two pictures representing Tutankhamun (King Tut) and 

Louis XV. Another picture figuring someone kneeling 

down before a ruler. 

• Tyranny is a way of practicing violence. Through 

history, it seems that male rulers have incarnated 

violence. 

  P36 ــــــــــــــــــــــــــــــــــــــــــ 

 

 - A group of scouts of both genders exchanging views. 

• The involvement of youths of both sexes in national 

organizations like the Tunisian scouts helps to tighten 

their relationships and confront gender bias.   

P44 P44  

  

- Men and women participating in a party conference. 

• The involvement of both genders in political 

organizations contributes to enriching their work. It also 

helps them benefit from youths’ different capacities. 

P47 P47 . 

 

- A dialogue between a man and a woman. 

- Two rival political groups, one of them won the 

elections. The presence of women is noticeable. 

- An opposition figure addressing supporters . 

P62 

P62 

 

P62 

P62  
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- Different means to express one’s views (T.V, Radio, 

newspapers…) 

- Citizens of both genders reading election candidates' 

lists. 

 - A woman voting. 

• Democracy has principles; inter alia, the participation 

of both genders in public affairs as voters or candidates. 

Whether the person belongs to the opposition or the 

government, what is important is to enjoy the rights with 

a sense of responsibility and respect of democracy rules. 

P62 

P62 

 

P62 

P62 

P62  

P62  

 

P62  

P62  

 - A group of people of different genders and colors’.  

- A man and two women having food. Each eats his own 

way. 

- A group of passers-by/ Two men discussing 

- Two groups of spectators. Each group has its own color 

of skin. 

• Ensuring the right to difference definitely requires 

respecting others regardless their gender, race, color… 

74P  

 

74P  

 

P74  

 

P74 

74P  

 

74P  

 

P74  

 

P74  

  

 - A picture of the Tunisian Association for the Protection 

of the Environment. We see teenagers of both genders. 

* Protecting the environment is everyone’s responsibility. 

• Raising environmental awareness is a starting point to 

reducing the negative effects caused by the abuse of 

natural resources. 

P78 P78  

- A picture of a political party conference. We see that 

men outnumber women. 

- A party event involving attendees of both genders.  

-  A peaceful demonstration held by some parties and 

associations. The participants are of both genders. 

• Political activism, in all its forms, entails the 

participation of both genders. We cannot speak about a 

healthy political life if it is limited to a special group or 

gender. It’s a question of establishing a culture of 

political participation.   

P80 

 

P80 

P80 

P80 

 

P80 

P80 
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- People of both genders going to cultural spaces  

(theatre, cinema, book fair, museum …) 

• Diversity of cultural activities paves the way to 

practicing the right to culture and taking advantage of 

cultural projects. Women are concerned with the right to 

culture not only as consumers but also as active 

participants in cultural life. Culture is associated with 

creativity.  Nurturing creative thinking   in both genders is 

indispensable. 

P84  P84  

.  

A picture of a man standing in front of a university 

college. It is meaningless not to see a woman there 

knowing that in our country the female students 

outnumber males. 

  P84 ـــــــــــــــــــــــــــــــــــــــــــ 

    

A picture of a teacher and students of both genders. 

• The normal scene, in the Tunisian university, depicts 

students of different genders competing and cooperating 

together; doing away with stereotypes that preach 

gender discrimination. 

P94 P94  

 - Schoolboys and schoolgirls at the flag-hoisting 

ceremony. 

-  Schoolboys and schoolgirls drawing at the drawing club. 

-  Two girls learning computer sciences. 

• In the educational institutions, various activities 

including creative ones are available for both genders. 

The principle is that learning is a right and this right is not 

static. It is rather evolving. Thus, both genders should not 

only take advantage of this progress but also keep 

abreast with it. 

P90 

P 09   

P90  

P90 

P90 

P90 

.. 

-  Men and women at the book fair.  

• The right to culture is everyone’s right. 

P95 P95  

- A picture of a cultural figure. 

- Pictures of famous Tunisian cultural figures. (Ibn 

Khaldoun, Hadded, Chebbi, Messaadi…) 

• It’s quite strange to exclude female Tunisian cultural 

figures from the list mentioned in the textbook.  

 P96 ــــــــــــــــــــــــــــــــــــــــ 

P98 
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- Cultural openness and acculturation:  

• Woman is a partner in cultural openness and mostly in 

taking advantage of modern technologies. 

P100 P100 : 

 

- A caricature of a journalist with a gag over his mouth. 

• The medium, shown in the picture, refers to television 

but the symbolic dimension of the picture makes it valid 

for the other media. 

  . P104 ـــــــــــــــــــــــــــــــــ 

- A dialogue between two men about elections and public 

opinion polls. 

• The dialogue is important. Yet, it could have been 

more significant, if it had been between two citizens 

rather than two men. That’s because citizenship is a 

shared right between both genders.   

    P106 ــــــــــــــــــــــــــــــــــ 

Concluding remarks: 

• By and large, girls and women are not stereotyped and this is quite important.    

• Women’s right to education results in enjoying other rights. 

• The central tendency, of this program, is establishing the concept of active citizenship based on 

the principle of enjoying all the rights and fulfilling all the duties. Hence, the presence of both 

men and women in the pictures was is highly connotative. 

• The significance of seeing girls using modern technologies goes beyond the fact that they are 

able to manipulate modern equipment. It is rather, a vision of universal communication with 

others. Hence, Women as well as men need to hone their communication skills.   

 

 

 

2nd Year Secondary Education 

Remarks Girl/woman image Boy/ Man 

image  

Topics of interest 

Picture of the Pharaoh King Tut 

Ankh Amoun/ 

caligula the emperor of Rome 

 Sultan Mourad I / Louis XIV, King of 

FranceI 

  P16 ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

 

First field of interest: 

Modern Democracy 

State 



Forming Responsible Citizens                                                                                                                       Contract N°: UfM/09.2014/002 

 
62 

Darius I, king of the Persian Empire 

 

  P19 ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

Calucula  P20  

Since the focus, in this part of the book, is on the characteristics of political power till modern times, the 

pictures selected were of rulers in the Middle Ages. The rationale was to look for commonalities 

between them. Examples of female rulers who had the same characteristics could have been included 

because despotism is not the exclusive province of men. 

- Picture of Sultan al—Hassan al—

Hafsi 

- Picture of Sultan Abdul Hamid . 

• The focus was on pictures of 

male rulers from the Arab Islamic 

civilization as there were no female 

rulers during that period. 

 ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

 ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

P33 

P33 

 

 

First field of interest: 

 Modern Democracy 

State 

 

Picture of Montesquieu  ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ P42 

 

 

Picture of Rousseau  ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ P43   

Picture of Voltaire  ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ P44  

In this sub-title, the focus is on the emergence of the modern democratic state. A special attention is 

devoted to the Enlightenment Thought and this accounts for the overwhelming presence of its 

philosophers. 

Napoléon Bonaparte in Egypt  ــــــــــــــــــــــــــــــــــــــــــــــــــــ ــــــــــــ  P54  

Kheireddine Pacha    ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ P55  

Picture of Tahtaoui  ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ P56 

Picture of Ahmed Pacha Bey  ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ P57  

Picture of Ahmed Ibn Abi Dhiyaf  ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ P57 

Picture of Abdullaziz Thaalbi 

 

ــــــــــــــــــ ــــــــــــــــــــــــــــــــــــــــــــــــ   P58 

Picture of Taha Hussein  ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

 

P58 
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The pictures depict reformers because the focus, in this part of the module, is on the proliferation of 

political modernization in the Arab countries during the 19th century. It’s worth noting, that one of the 

demands of these reformers was women’s emancipation, which triggered off the idea of gender equality 

and the tendency to reconsider the Islamic legislation according to a modern vision. 

A picture of a ballot. It shows two 

men. It’s pertinent to wonder 

about the absence of women 

because elections gain their 

importance when they involve all 

those who are eligible to vote.    

  P67 ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

 - Picture of Spinoza.  

• The idea, in focus, is the 

separation of religion and state. 

 P72 ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

- Emile Combes. 

• The context is the separation of 

religion and state. (Combes is the 

one who presented the law). 

 P73 ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

- Pictures of Mussolini, Hitler, 

Stalin. The context is the 

totalitarian regimes 

ـــــــــــــــــــــــــــــ ـــــــــــــــ   P78  

- A Scene of the Romanians 

celebrating the end of Ceausescu's 

regime 

- A scene of the demolition of the 

Berlin Wall. 

• The Context is the collapse of the 
totalitarian regimes, and the raise 
of democracy which provides an 
opportunity for everyone to 
express his views openly. 

P81 

 

P81 

P81 

 

P81 

 

- A scene of the Italian people 

celebrating the fall of Fascism. 

• In periods of tyranny, all the 

people regardless their differences, 

express their happiness for the fall 

of tyranny. Tyranny causes the 

dispersal of the multitude but 

democracy provides them with 

P82 P82  
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opportunities to express their 

views. 

- A Soviet soldier raising his 

country’s flag over the German 

Parliament (May 1945) 

- A picture reflecting the effects of 

tyranny which leads to the fall of 

governments. 

  P 82 ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

- A table that sums up the 

evolution of women’s right to vote. 

• The efforts deployed to promote 

women’s right to vote are 

appreciated. 

P90  ــــــــــــــــــــــــــــــــــــــ ـــــ   

- Picture of Louis XIV. 

Objective: Giving an example of 

lawlessness. 

  P95 ـــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

Second field of 

interest: 

The state of law - Deliberation Room at the 

Parliament. 

• Women’s presence at the 

Parliament remains limited 

compared to that of men. 

P96 P96 

 - Picture of Hegel  

 - Picture of Gramsci 

• The two pictures are relevant to 

the topic dealt with, the genesis of 

civil society. 

ــــــ ــــــــــــــــــــــــــــــــــــــ  

 ـــــــــــــــــــــــــــــــــــــــــــ 

P 127 

P  127  

 

 

Third field of interest: 

Civil society 

 

- A demonstration, In Tunisia, in 

solidarity with the Palestinian 

people. 

• The demonstration is involving 

men and women. Women are 

capable of expressing their 

solidarity with the oppressed. 

Fighting against tyranny and 

violence is the responsibility of both 

P  136   P  136   
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genders. 

- A caricature showing a vendor 

cheating in weight. 

• The denounced practice here 

is cheating which can be conducted 

by men and women. 

 P136 ــــــــــــــــــــــــــــــــــــــــــــــ 

- A picture of two women at 

Durban Conference Against Racism. 

• Women play a vital role in 

fighting against racial 

discrimination. By instilling a 

culture of openness in children of 

both genders, women contribute to 

the struggle against various types 

of discrimination, particularly racial 

discrimination. 

The fight against segregation 

begins at the level of the family; in 

other words, the woman/the 

mother. 

P137  ــــــــــــــــــــــــــــــــــــــ 

- A picture depicting the 

participation of a Tunisian 

delegation at the International 

Trade Union Confederation. The     

delegation does not comprise any 

woman. This is quite abnormal 

because the involvement of 

women in the civil organizations is 

relatively an old practice in Tunisia. 

   137P ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

- A caricature about obscenity.   

- Obscenity offends both genders. 

  P138 ـــــــــــــــــــــــــــــــــــــــــــــــــــ 

- The objective of the scene is 

promoting civility. 

 -A person handing a torch to a 

sportsman.  

- Discussions with sportsmen are 

important because they have great 

influence on many age categories, 

   P139 ـــــــــــــــــــــــــــــــــــــــــــــــ 
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particularly the adolescents.  

- A scene showing smoking in a 

public space. 

• Both males and females are 
affected by smoking. Citizenship 
requires that everyone assumes his 
responsibility and keeps public 
space away from smoking and 
other pollutants. 

P139  P139  

 - A leaflet about civility. 

• The presence of two children (a 
boy and a girl) contributes to the 
establishment of civility and 
suggests that it is everyone 's 
responsibility. 

P139  P139   

- Workers on strike. The 

participation of women is very 

limited (one woman). 

P140  P140   

 - Protests against war.  

• Protesters are from different 

categories: Fighting against war and 

violence is everyone’s 

responsibility. 

P140  P140   

- A picture of female members of 

Amnesty International Asia. 

• The involvement of women in 

non-governmental organizations, 

particularly international ones, help 

to enrich the activities of those 

organizations. 

P144   ــــــــــــــــــــــــــــ  

- A scene of solidarity in which 

women are strongly represented. 

(Publications of the Tunisian 

Women National Union). 

P149   ـــــــــــــــــــــــــــــــــ  

- Receiving a solidarity convoy. 

• Solidarity between people is 
important, it promotes human 
relationships. Also, solidarity 
contributes to overcoming all the 

P149 P149   
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causes of discrimination. 
 

- An honoring ceremony for 

outstanding students. 

-Attendees are different:  young, 
old, males, females… The right to 
education unites human beings and 
helps to overcome all the 
differences between them. 

P149 P149  

-  Pictures of celebrities on TV. 

• It seems odd not to include 

pictures of female celebrities in 

various fields, particularly in the 

cultural field. 

  P150 ـــــــــــــــــــــــــــــــــــــــ 

- A peaceful protest with different 

participants.  

• The contribution of everyone to 
peaceful protest reflects a growing 
awareness among various social 
strata. 

P155  P155  

- Pictures of Chinese tanks breaking 

into Tiananmen Square. 

   P155 ـــــــــــــــــــــــــــــــــــــ 

- A Palestinian woman embracing 
her daughter after Israeli 
bombardment. 
 

• Women have often been victims 

of violence. The most odious forms 

of violence are those which destroy 

houses/shelters. 

• Colonialism is the worst form of 
violence perpetrated against 
human beings, particularly women, 
the symbol of family unity.  

P157   ـــــــــــــــــــــــــــــــــــــ  

- A dialogue between two men. The 

first is claiming his rights while the 

second is bringing forward many 

accusations against him. 

• One of the most important roles 

of civil society is to help groups 

  P159 ـــــــــــــــــــــــــــــ ــــــــــــــــــــــــــــــــــــــــــــــــــ
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claim their rights and face tyranny, 

which is the most flagrant 

manifestation of violence. 

- A discussion between two men 

over the rise in the price of 

consumer goods. 

• Limiting the dialogue, regardless 

of its importance, to two men is 

not enough because the issue of 

the cost of living is the concern of 

all social categories. 

   P160 ـــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

- Laying tiles, only men seem to 

volunteer. 

   P164 ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ 

 

Concluding remarks: 

• Tyranny leads to the monopoly of the management of public affairs, the political scene in general, 

by a minority group. The majority is marginalized and deprived of the various political rights; women 

are at the forefront of the marginalized groups. 

• Democracy is a cumulative process. The evidence is the fact that women’s suffrage was established 

gradually. 

• The transfer of modernizing political demands, in the Arab region, was accompanied by the 

requirement of women emancipation and the acquisition   of their   full rights on an equal footing 

with men. 

• Civil society represents the appropriate space for everyone, without any exception, to contribute in 

public policy-making. 

• The areas of women’s participation in public affairs are various (joining organizations, expressing 

opinions, peaceful protesting ….) 

 

3rd Year Secondary Education 

Field of interest Pictures of 

women/girls 

Pictures of 

men/boys 

Remarks 

First field of 

interest: 

The 

international 

 

 

 

Page 11 

 

Page 11 

- A picture of blue helmets in one of the 

African countries. 

- An image of a sitting in the International 

Court of Justice. 
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community  - The two pictures are exempt of the presence 

of women. Though it can be understood in 

the first picture, it is not so in the second 

one. 

   An image of a soldier from the African Union 

forces in Darfur; close to him, are men dressed 

in traditional Sudanese dress. 

The humanitarian role of such forces requires 

highlighting the various beneficiary groups, at 

the forefront women and children. The refugee 

issue is one of the humanity issues in nowadays 

world. Henceforth, the absence of women and 

children is unjustified. 

 ------  Page 17 The picture of Eleanor Roosevelt paging the 

first edition of the Universal Declaration of 

Human Rights. This shows that human rights 

are not the preserve of men. 

 Page 19 Page 19 A picture of an electoral process, at the 

disposal of both genders. 

The right to vote goes beyond gender. 

 -------- Page 28 A scene of two medics transporting casualty of 

an earthquake 

The essence of the image is humanitarian 

action which embodies the universality of 

human rights (human solidarity). 

 Page 31 Page 31 A picture of men and women of different 

nationalities, human diversity passes through 

the presence of women and men belonging to 

different cultures and different races.  

 Page 35 ------- A scene of women to substantiate one of the 

goals of the millennium for the United Nations. 

Among the goals of the United Nations is the 

empowerment of women, working on this 

goals and sensitizing learners to it supports this 

trend. The choice is appropriate and 

acceptable.  

 Page 42 Page 42 A boy and a girl carrying a basket of fruit. 
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Partnership in work leads to partnership in 

harvest (woman, the partner). 

 ------- Page 42 A scene of an Asian citizen in a polluted 

capital/city. 

An image that traces the dangers of 

environmental degradation to human beings in 

general. 

 ------- Page 42 A man cuddling baby bears in the Arctic. 

Preservation of the environment is everyone's 

responsibility. 

The right to a healthy environment is an urgent 

right in our time. 

 Page 45 Page 45 A picture of a peaceful demonstration. 

The demonstrators are of both sexes and the 

right to demonstrate proves the awareness of 

the right, it also proves responsibility of both 

men and women. 

 Page 50 ------- A girl being trained on using the computer thus 

the ownership of the competency of 

integrating modern technology. 

Benefiting from information and technology is 

among the emerging rights which seem to 

attract girls. The role of the school is to provide 

appropriate opportunities for all. 

 Page 54 Page 54 A picture of children of both genders in a 

collective lunch. 

Providing food is one of the goals of the 

millennium. Targeting children is quite 

understandable and logical as it is a fragile 

category. 

 Page 58 ------- An image of refugee women. 

The scene is a familiar one, women seek refuge 

for fear of the dangers that threaten them, 

especially those related to rape and forced 

pregnancy for young girls. 

Sensitize learners to the dangerous refugee 
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women situation would cause them to have 

sympathy to the other and better understand 

their circumstances. 

 ------- Page 58 A caricature of a child carrying a weapon. 

The use of children in conflicts resulted in 

serious violations of children's rights, the 

recruits themselves as well as other categories 

such as women. 

The teenagers recruited in military are liable to 

commit crimes against girls and women. 

 

Concluding remarks: 

• The program focuses on human rights in terms of its global reference. It is necessary to provide an 

objective framework for it, both in terms of legislation and guarantor mechanisms or in terms of 

resisting to challenges faced by the humanity (poverty/conflicts) makes of the gender approach an 

acceptable one. 

• Girls are no longer prisoners to previous roles, they could (take the initiative) to enjoy their rights. 

This leads to a qualitative shift in the Tunisian society and in the world. However, this does not mean 

that women’s/girls’ situation has become perfect. The program aims to sensitize learners to the 

importance of empowering women in the development of the society and humanity; an 

empowerment conditioned by the enjoyment of rights and provides adequate opportunities to 

assume responsibilities. 
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Level Pictures Situations Aids 

7th year 09 out of 44 10 out of 15 01 out of 65 

8th year 01 out of 36 05 out of 12 00 out 89 

9th year 15 out of 72 04 out of 12 05 out of 123 

8th year technical 04 out of 68 00 out of 18 01 out of 78 

9th year technical 00 out of 55 01 out of 21 00 out of 70 

1st year secondary education 05 out 65 01 out of 08 02 out of 87 

2nd year secondary education 08 out 70 02 out of 06 20 out of 300 

3rd year (Arts) 08 out of 28 00 out of 08 09 out of 69 

Total  50 out 

430=11.62% 

23 out of 100= 

23% 

20 out of 821= 

2.27% 

 

General remarks: 

Laying an alternative culture to that of violence is an essential goal for civic education to attain. That’s 

why civic education textbooks included – in concert with the programs – an approach to violence 

through identifying its patterns and the spaces it invades. 

As for the patterns included, they range from verbal violence (uttering offensive and obscene words), to 

violence through neglect, arriving to physical violence (which may result in the loss of one’s life). 

These parties exercise violence within the family sphere as well as other spaces, within the same 

community or else between countries. However, colonization remains the worst form of violence. As for 

victims, most of them are among children and women but even the disabled and the elderly are not 

spared. The most fragile and vulnerable groups are more exposed to violence in its all manifestations.  

Among the newly devised patterns of violence. Violence resulting from climatic disorder, resulting from 

environmental degradation, caused mainly by human-made damage, to the environment. Violence 

defies the human right to the environment; it also results in the violation of the human right to a decent 

living, which reconciles him with his environment, incites him to refuse to harm it. In fact, the 

exhaustion of the environment, the burning of forests and excessive harmful behaviors towards the 

Violence in school civic education 

textbooks  
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environment force many people to leave their territory, immigrate to cities to expand the poverty belt 

around them. 

Textbooks focus on traditional forms of violence, such as violence performed by dictators on their 

people (the rulers of totalitarian regimes) under various justifications, including religious and economic 

ones, without excluding emerging patterns of violence such as media violence which negatively affects 

many groups, at the forefront are teenagers.   

The approach to violence, adopted in the textbooks, tackled various factors behind the violence; among 

which are the cultural, economic, poverty-stricken, conflicts and absence of democracy. The 

phenomenon of violence is a complex one thus it cannot be traced back to just one factor. Hence, 

sensitize learners to the complexity of the phenomenon of violence. 

The civic education textbooks emphasize the fact that there is no space untouched by violence: family, 

school, the community are all vulnerable to violence in case the relationship between people is not 

governed by civilian values, that result in the exchange of views and opinions; interaction in order to 

prioritize the public interest over self-interest. 

Amongst the patterns of violence, in the civic education textbooks, is violence enacted against children 

with disabilities as well as that carried out against women in various ways, at the forefront of which is 

discrimination against them. 

Violence against the elderly is also preeminent as the rights of the latter are transgressed (in public 

spaces...) 

As for patterns of violence, the textbooks tackled various types of them, starting by verbal violence, play 

favorites to some members of the family to others, ignoring a child or even worse coercion of girls to 

marry. 

Environmental violence is among the widespread kinds of violence from which citizens, from all over the 

world, suffer (burning forests...). Violence of natural phenomena such as earthquakes and floods; from 

rulers’ violence, omnipresent through history to nature’s violence without forgetting violence emanating 

from individuals, family and institutions...they continue to challenge the civilian values underlying co-

existence. 

The school is exposed to violence enacted, in the school sphere, against the school furniture (students) 

as well as from outside. 

To sum it up: 

In the spirit of civic education, violence hinders the consolidation of civilian values. Withstanding 

violence can be achieved through spreading the culture of human rights, establishing democracy, 

providing all learners with opportunities to express their opinions; by training them on conflict 

resolution, dialogue management away from violence, teaching learners how to be open to others, 

tolerant, skills of self-control, pressure resistance, the ability to solve problems and decision-making, 

mutual understanding and interaction. A challenge to take up not only by civic education but also the 

school in general. 
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Synopsis of what has been noted down by the attendees on the 18th of October 2015 

First module: Civic education in the Tunisian educational system (as it used to be and it actually is) 

• In general, it is a subject that teaches knowledge, it lacks innovative and scientific mechanisms to 

evaluate the impact of its emotional and behavioral contents. 

• Its status, in the educational system, does not match its importance as a subject in terms of 

coefficient, teaching sessions, logistics and the magnitude of programs (very long ones). 

• Different visions and orientations, of pedagogical supervisors, result in a classroom practice that 

ranges from the focus on knowledge and the orientation to the attitudes and behaviors. 

• Does not keep pace with the shifts since 14 January 2011. 

• Over-sized classes have a negative impact on the teaching methods, especially in terms of 

innovation/creativity. 

• The current situation, experienced by the Tunisian society, features civic education as the issues 

raised in this school subject are in the forefront of the concerns of Tunisians. 

• Aspects related to philosophy and rights sometimes become afield from the reality of the pupil. 

• Some in the Tunisian society favor this subject and work on developing it out of conviction; others 

fear the civic values, this subject disseminates.  Therefore, it is not considered favorably i.e it is rejected. 

• The subject evolves thanks to the efforts of pedagogical supervisors as well as classroom 

practitioners despite the difficulties it encountered and is still facing. 

• Frontal teaching and learning by heart prevail in civic education, as a subject. The latter focuses on 

transferring knowledge. 

• Adopting the competency-based approach in teaching civic education contributed to its 

development. 

• Indifference towards civic education on the part of the 7th Year students. 

• Teachers’ deprecation of civic education. 

• The subject’s focus on contents solely. 

Violence & gender approach in 

the light of the meeting with the 

focus group 
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• The Tunisian educational system witnessed a degradation in its performance and civic education did 

not deviate from the norm. 

• Civic education lacked the vision of the project. 

• Civic education has witnessed an evolution but has not reached what we aspired to. 

• Civic education requires more attention and care in terms of temporal space and programs (lighten 

the 9th year program). In terms of training, making of civic education a project-based subject, that 

consolidates group work and the practice of democracy. 

• Learners deal with civic education on the basis of coefficient solely. 

• The teacher sets for the position of the subject and its place in the educational system (requirement 

of solid teacher training). 

Module two: Civic Education and Combatting Violence 

• Civic education contributes to implant tolerance, brotherhood, respecting dissent, respecting others 

values among students. 

• Civic education trains learners on debating freely and responsibly for the purpose of acquiring 

civilian behavior. 

• The temporal space given to civic education does not help it attain its goals. 

• To consolidate non-violence, civic education should resort to group work for the objective of 

strengthening civilian behavior. 

• If both teaching methods and the general outlook for the subject in the society change, civic 

education will play an important role in fighting violence and establishing a peace culture. 

• Establishing a peace culture and combatting violence are amongst the aims of civic education. The 

more its status is reinforced in the educational system, the more it is liable to fight all kinds of violence. 

• The civic education role in establishing peace culture and combatting violence is limited as these 

issues should not be taught as contents but rather as concrete and action oriented projects. 

• Civil education should work on implanting a peaceful behavior and eradicating violence  through 

dealing with everyday life concrete examples. 

• Make of the child an active party in solving problems, would consolidate peace culture. 

• Integrate the learner in a violence-eradicating system through taking part in working out school 

violence problems. 

• Civic education succeeded in altering predetermined behaviors and ideas. However, violence still 

persists in many schools. 

• It is necessary to employ students’ creativity to build up non-violence, peace culture through using 

these innovations in accomplishing lessons. In doing so, the youth engage, directly, in the reduction of 
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these phenomena, whether in the family or school or societal sphere. Thus, tomorrow’s citizen will be 

able to address the phenomenon of violence. 

• Skills developed through civic education such as communicating with others, group work, to 

ascertain accepting the others with all their differences, is a pertinent strategy to resist violence and 

establish a peace culture. 

• Civic education requires a new vision, a new perception, a move away from the constrained 

classroom atmosphere to a wider school sphere to attain its aim of fighting violence and consolidating 

peace culture. 

• The first interface of civic education is to address extremism and violence as it works on implanting 

citizenship values, peace culture, equality which calls on education stakeholders to boost the position of 

this subject in terms of contents and coefficient. 

• Civic education plays a prominent and efficient role in establishing peace culture and combatting 

violence. It calls for universal human rights and a culture of acceptance of others despite differences, 

peaceful coexistence of members of the same community and even the global community. 

Module Three: Civic Education & Gender Approach 

• Allocating a module to deal with women, is of no importance, as it would widen the gap between 

women and men. We’d rather content ourselves with tackling it through debates dedicated to rights and 

duties. 

• In terms of form, programs and teaching aids available to the teacher center around gender equality 

but they don’t address attitudes and hierarchy which shape the students’ ideas about women. 

• The gender approach does figure in civic education curricula, but the time allocated to it is not 

sufficient to consolidate it and convert it into behavior. Hence, it’s unable to wipe out the popular belief 

widespread outside school owing mainly to time constraints. 

• Concerning this issue, the actual teaching aids and approaches focus on constructing knowledge. 

Hence, don’t lead to building different attitudes and alternative behaviors that undermine the popular 

cultural heritage/beliefs. 

- Civic education, as it is taught actually, targets knowledge rather than altering mentalities, 

behaviors and constructing new roles. 

- Except a few lessons that tackle the issue of women position in a timid way. Such an approach is 

still absent/doesn’t exist in the civic education curricula. Same thing mirrored in the textbooks 

and pedagogical methodologies. 

- Knowledge and theories have to touch reality to deal with stereotyped role in everyday life. 

- The image of the woman in the curricula and textbooks is a stereotyped one. It heavily relies on 

a comparison between the past and the present. However, it zooms out a deep thinking about 

the cultural and historical fabric of the issue. It’s high time we stated addressing the issue 

proceeding from the treatment of the youth perception of values “in the intent of modifying 

them”. 
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- It is important that civic education highlights a division of labor between the two sexes in an 

equal and fair way. 

- Women rights is tackled in a few lessons in the seventh form (Preparatory Education) but 

missing/wanting in the roles. 

- Equality is a right not a practice because of the prevailing beliefs/heritage as some boys refuse 

to communicate with girls in group work and even to sit next to a girl. 

- The image/picture of women is almost absent in the textbooks as well as the training. An image 

of gender inequality. 

- As for gender equality, methods and ways adopted by teachers are very relative. 

- The image of the woman reflected in the curriculum is that of the submissive woman. An image 

that has to be reformed and corrected. 

- The presence of women in the textbooks is scanty. It is necessary to boost the idea of equal 

shares between men and women as a constitutional principle. This approach is not taken into 

consideration neither at the level of curricula and textbooks nor at the level training policy; 

there is an absence even for teachers. Such an initiative is not of much importance to them, the 

best proof of this is the way students are seated in the classroom. This is the paradox between 

what we are trying to achieve and what is existent. 

- In this regard, official programs need to be reconsidered in an in-depth implication in its 

contents, in a way that allows to go beyond the narrow, stereotyped position occupied by 

women at the core of the programs (Focus on the status of women within the family). It is 

important to focus on the status of women as an earnest and active partner to men in building 

society; mostly after the revolution, with the political, social, cultural and economic role women 

are playing (candidature to the presidency, national dialogue). 

- Civic education programs still preserve the stereotyped image of women (the image of the 

mother who takes care of her children and ensures their comfort) (7th Form Preparatory 

Education). Thus, the methodologies that aim at gender equality, haven’t attained their 

objective at its fullest.  

  

Module Four: Civic Education and everyday life Skills 

Even though a number of the attendees consider these skills as necessary, the majority tend towards 

ranking them and the result comes as follows: 

• The skill of working within a group 

• The skill of communication with others 

• The skill of critical thinking 

• The skill of self-control 
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• The skill of self- confidence 

• The skill of coping with one’s feelings 

• The skill of creativity 

• The skill of decision-making and problem solving 

 

Teacher Questionnaire Analysis 

Initial data: 

1. Gender: 

She teacher  He teacher  Gender not mentioned Total number 

65 33 02 100 

 

 

 

 

 

 

 

 

 

 

 

2. Seniority at work (7 respondents did not mention their seniority): 

65%

33%

2%

Teachers according to gender

She teacher He teacher Not mentionned
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1. Civic education seeks education to nationalism 

Yes  No  
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Peaceful coexistence

Self-respect

Renouncing violence

Accepting others

Solidarity

Equality

Rights

Defending the nation

Dialogue

Consultation

Living together

Pluralism

Identity/being rooted in national identity

Patriotic feeling

Responsibility

The citizen

Candidature

Volunteerism

Civil behavior/civilized behavior

Union

Civilian values

Human rights

Serving society

Concepts that civic education seeks to consolidate through education to patriotism

Preparatory education

Series 3 Frequency Concept
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Comments 

While seeking to educate learners on patriotism, civic education works hard on making the school a 

space fit for the development of the spirit of patriotism, where human rights, democracy and peaceful 

conflict resolution. A new era that dictates a new vision to/at the emotional side. 

 

2: Civic education and education on citizenship: 

 

 

 

 

 

 

 

 

 

 

 



Forming Responsible Citizens                                                                                                                       Contract N°: UfM/09.2014/002 

 
82 

 

3. Education on citizenship: values and dimensions 

Values  
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Dimensions 

 

 

 

Comments 

The values of citizenship that civic education focuses on, when teaching citizenship, are numerous, 

most notably: 

- correlation between right and duty. 

- participation in the public life. 

- solidarity 

- tolerance 

- freedom 

- equality 

- cooperation….. 

3
5

4
2

3
6

2
0

2 3

1 1 1

3

1

L E G A L  D I ME N SIO N P O L I T IC AL  
D I M E N S IO N

H U M A N  D I M E NS IO N C I V I C  D IM E NS IO N P R A C T I CA L  
D I M E N S IO N

C I V I L IZA T IO NA L  
D I M E N S IO N

DIMENSION
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54%
31%

10%
5%

The aids adopted nowadays in the teaching of civic 
education help to follow practical methodologies that 

allow to go beyond its theoretical nature

Sometimes yes No answer No

Comments 

The dimensions mentioned in the answers to the questionnaire align with the contents of the official 

program; precisely the 9th Form Preparatory Education program. This reflects that teachers approve of 

the dimensions introduced in the official program to lead to students’ assimilation of citizenship. 

Raising other dimensions implies other perceptions of citizenship/education for citizenship. It is by 

referring to the human dimension, that we understand a desire to raise the issue of global citizenship. 

However, through the cultural dimension, we aim to rooting citizenship in the cultural identity of the 

country. As for the affectional dimensions, they show the need for the psychological readiness, as an 

effective factor in making the individual embrace citizenship affectionately; in other words, to absorb 

and adopt it. The same for the civil and practical dimensions which make of citizenship a purposeful act 

governed by civil behavior and civil rules. 

 

5. The aids adopted nowadays in the teaching of civic education help to follow practical methodologies 

that allow to go beyond its theoretical nature 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Comments 

By pointing at the fact, that aids used in the teaching of civil education, are not always helpful in 
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adopting practical strategies, we realize that developing the civic education subject goes hand in hand 

with developing the teaching aids; by focusing on the practical side, depending on the requirements of 

the issues raised. This does not mean that all the aids currently adopted are inappropriate, but rather 

that the goals, that civic education seeks to consolidate, require an innovation at the level of aids. 

 

5.1 Civic education focuses on building an anti-violence culture: 

 

 

5.2  Civic education focuses on building an anti-violence culture in a direct or indirect way: 

In a direct way In an indirect way Both in a direct and 

indirect way 

No answer 

40 38 06 16 
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Comments: 

It’s true that civic education focuses on building an anti-violent culture, most of the teachers are well 

aware of it. This subject adopts both direct and indirect ways in consolidating an anti-violent culture. 

However, an urgent need for development is evident. Civic education is, definitely, not the only subject 

that works on building a culture of dialogue, tolerance and non-violence; such an effort wouldn’t be 

complete unless the other subjects’ efforts join added to the integration of the school efforts with its 

surrounding. 

 

5.3  In order for civic education to play an efficient role in fighting violence. What do you suggest? 

(Preferably, not to stick to one suggestion). 

Suggestion Frequency 

Devoting a lesson to the cons of violence and extremism. 1 

Conducting workshops based on group work to sensitize students to the importance of 

tolerance (spread the culture of tolerance). 

5 

Starting clubs and multiplying their number to overcome violence in the school sphere 

(Theatre club?) 

12 

Exploiting the break to show ads that raise people’s awareness to the dangers of 

violence. 

3 
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Updating the educational curricula to meet the community needs and changes. 5 

Intensifying associative work in schools. 6 

(Active) listening to pupils. 3 

Adopting the means of dialogue and debating (different issues especially those 

associated with violence/ encouraging dialogue within the class) 

23 

Finding solutions to problems facing pupils. 12 

Allotting a weekly session to practice values. 1 

Starting off from real meaningful situations and incidents in order to sensitize pupils to 

the dangers of violence by focusing on the practical side.  

12 

Raise pupils’ awareness to the direct correlation between carrying out one’s duties and 

enjoying one’s rights. 

2 

Including aims that value non-violence in the program (including the topics of violence 

and extremism in the program). 

5 

Benefiting from social and psychological studies. 1 

Benefiting from modern technologies in teaching the subject  3 

Providing documents and visual materials which focus on renouncing violence when 

teaching the topic (films related to programs / films to be watched and discussed)  

3 

Criminalizing and never forgiving conflicts that end up in violence between pupils. 1 

Exploiting the environment in which the pupil lives (the family, community). 1 

Engaging pupils in what affects them. 2 

Equality within society. 1 

Raising pupils’ awareness to the importance of respecting civic values 

(cooperation/solidarity…) 

1 

Intensifying training aiming to acquire the skills of interacting with others.  1 

Increasing the number of sessions per week, from one to two sessions. 2 

Raising the coefficient of the subject. 3 

Working towards partnership with other subjects. 1 

Focusing on the value of citizenship in other subjects. 2 

Thinking of another topic to update civic education. 1 

Focusing on the legal grave repercussions of resorting violence. 1 
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Teaching civic education in the baccalaureate.  1 

Focusing on the negative effects of moral and verbal violence. 1 

Organizing competitions that enable children to express their opinion and be creative. 1 

Using laboratories for application. 1 

Focusing on the affectional dimension. 1 

Focusing on the organizational work. 5 

Carrying out projects in which the pupils participate. 2 

Making leaflets that renounce violence and distributing them to pupils. 1 

Training pupils on resolving issues without violence. 1 

Opting for skill-oriented programs. 1 

Organizing sensitizing campaigns within the school to combat violence and involve 

children therein.  

3 

Conducting questionnaires to diagnose the reasons behind violence and the ways to 

combat it. 

2 

Including violence in the scientific studies in the educational environment. 1 

Benefiting from theatrical activities in the sensitizing campaigns. 4 

Linking the subject with activities outside the classroom. 1 

Creating listening cells. 4 

Focusing on the relativity of truth. 4 

Insisting on the exigency of respecting the law. 2 

Activating the school life. 1 

Changing the way the subject is taught, turn it into clubs. 1 

Building the program in way of projects done by the pupils 2 

Referencing the role of religion in respecting others and accepting them and coexisting 

therewith.  

1 

Earmark a topic for violence. 3 

Enriching the program with lessons that urge the adoption of values of forgiveness and 

moderation. 

1 

Including a focus topic that addresses the issues of the youth and unemployment.   1 
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Conducting training sessions for teachers dealing with the techniques to communicating 

with adolescents. 

1 

Multiplying psychological and social specialists’ visits to schools to tackle the 

phenomenon of violence (with the possibility of hosting the specialist in the classroom). 

7 

Including, in the textbook, practical activities to combat violence. 1 

Including a focus topic in all the grades and subjects that addresses the phenomenon of 

violence, counter violence and the ways to combat this issue.  

3 

Including civic education as a behavioral subject in the official program.  1 

Providing the physical and moral aids. 1 

Diagnosing the de facto public schools’ system. 1 

Analyzing some aspects of violence in the classroom and criticizing them.  1 

Surpassing the theoretical aspect of the subject. 1 

Encouraging the teacher to create ways to decrease violence. 1 

Encouraging the students to produce leaflets and signs that condemn violence.  4 

Insisting on the notion of gender equality. 1 

Encouraging pupils to better communicate with each other. 4 

Aiding pupils to sensitize each other through wall journals.  1 

Accustoming pupils to respect the law. 1 

Studying legislative decisions specific to violence.  1 

Doing field visits to some correctional institutes.  3 

Mitigating the programs to meet the application aspect. 2 

Devoting a whole module to the topic of violence and non-violence in Preparatory 

education.  

1 

Forming committees, in the classrooms, that monitor violent phenomena within school 

life. 

1 

Considering intellectual, social and political diversity. 1 

Developing the content of the subject in the field of violence (cognitive side).   2 

Developing the methods this notion is taught. 1 

Including examples that highlight the advantages of peace. 1 

Never resorting to rebuke or disciplinary punishments. 1 
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Comments: 

These proposals can be classified as follows: 

Content 

dimension 

Pedagogical dimension School life  

dimension 

The relationship with 

the surrounding 

dimension 

The development of the 

content related to the 

issue of violence 

(cognitive 

aspect/dimension). 

The development of 

teaching methods 

related to this concept. 

Establishment of 

committees within the 

classroom to observe 

the phenomenon of 

violence within the 

school space. 

Going on field visits to 

some correctional 

institutions  

Earmark a field of 

interest centered 

around violence and 

non-violence for the 

preparatory education 

students. 

Lighten the curricula 

and focusing on the 

practical side. 

Direct students towards 

peer education through 

wall newspapers. 

Provide a reality check 

of the public school. 

Study legislation related 

to violence. 

Accustom students to 

respect law. 

Avoid resorting to 

punishment and 

disciplinary rebuke. 

Multiply the visits of 

psychologists and 

sociologists to deal with 

the phenomenon of 

violence (The possibility 

of hosting a specialist in 

class).  

The inclusion of 

examples showing the 

benefits of peace. 

Encourage students to 

communicate together. 

Activating stimulating 

school life 

Investment in the 

student’s surrounding 

(the surrounding where 

the student lives) 

(the family/the society). 

Go beyond the 

theoretical nature of 

the subject. 

Encourage students to 

communicate together 

well. 

Emphasize the necessity 

of respecting the law. 

Find solutions to 

problems facing the 

student. 

The provision of 

physical and moral aids. 

Consolidating the 

concept of gender 

equality. 

Starting audit cells.  

Inserting civic education 

as a behavioral subject 

Encouraging students to 

produce leaflets and 

Link the subject to  
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in the national 

curriculum. 

panels that condemn 

violence 

outside world activities. 

Inserting modules, at all 

levels, dealing with the 

phenomenon of 

violence and counter-

violence as well as ways 

to address this 

phenomenon in all 

subjects. 

Encourage teachers to 

devise aids to reduce 

violence. 

Taking advantage of the 

theatrical activities in 

awareness campaigns. 

 

Including a wide range 

of hands on activities in 

the textbook that 

combat violence. 

Analyzing some 

symptoms of violence 

and criticizing it in class. 

conducting 

questionnaires to 

diagnose the causes of 

violence and ways to 

prevent it. 

 

Inserting a module that 

addresses the issues of 

youth and 

unemployment. 

Conducting training 

sessions for educators 

revolving around the 

techniques of 

communication with 

teenagers. 

Organizing awareness 

campaigns at school to 

resist violence and 

engage students in 

them. 

 

Add lessons that depict 

the values of tolerance 

and moderation. 

Construct curricula in 

the form of projects 

carried out by students 

every term.  

Produce leaflets to 

condemn violence and 

distribute it on students 

 

Allocate a field of 

interest to violence. 

Turn the teaching of 

civic education into 

clubs. 

  

Point to the role played 

by religion in respecting 

the other, accepting 

him/her and coexisting 

with him/her. 

Train students on how 

to resolute conflicts in a 

peaceful way, away 

from violence.  

Organize contests that 

allow the child to 

express his opinion and 

be creative. 

 

Focus on the relativity 

of the truth. 

Students join together 

to complete some 

projects. 

Raise students’ 

awareness to the 

importance of the civil 

values 

(solidarity/cooperation). 

 

Focus on the aspect of Focus on group work. The involvement of the  
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skills in the programs. student in what 

interests him/her. 

Focus on the emotional 

aspect. 

Focus on the negative 

effects of physical and 

verbal violence. 

exploit the 

psychological and social 

studies. 

 

Teaching civic 

education in the 

Baccalaureate.  

Partnership with the 

other subjects. 

Listening to students.  

Focus on the legal 

implications of violence. 

Multiply training 

sessions whose goal is 

to attain interaction 

with the other. 

Intensify the 

organizational work in 

the school space. 

 

Reflect on the 

innovation of civil 

education. 

Equality for all. Exploitation of the 

breaks to do advertising 

spots to raise 

awareness to the 

dangers of violence. 

 

Put more emphasis on 

the value of citizenship 

in the various textbooks 

of civic education. 

Providing documents 

and visual aids that 

reinforce renouncing 

violence (videos and 

movies to be watched 

and debated). 

Create and multiply 

clubs in order to 

overcome violence in 

the school space 

(Theatre clubs). 

 

Increase civic education 

coefficient. 

Take advantage of ICT. Conducting workshops 

based on group work to 

sensitize to the 

importance of tolerance 

(disseminate the culture 

of tolerance). 

 

Allocate two sessions 

per week for teaching 

civic education 

Raise students’ 

awareness that abiding 

by duties is a quid pro 

quo for enjoying rights. 

  

The inclusion of the 

objectives that valorize 

the values of non-

violence in the program 

(The inclusion of the 

topic of violence and 

Starting from 

meaningful, authentic 

situations and real facts 

(accidents) to heighten 

students’ awareness of 

the dangers of violence. 
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extremism in the 

program). 

The allocation of a 

weekly session to 

practice values. 

The adoption of 

dialogue and debate 

(about various issues, 

violence in particular/ 

encourage dialogue in 

class). 

  

The renewal and 

enrichment of programs 

in a way they fit the 

needs of the society. 

   

Devote a lesson to the 

cons of violence and 

extremism. 

   

 

6. Civic education consolidates the traditional view of women: 

Yes No No answer 

10 89 1 

Cite the number of the fields of interest that support your answer in the preparatory and secondary 

education: 

a. Preparatory education: 

0
2
4
6
8

10
12
14
16
18

Living in a 
family 

(Women’s 
rights)

Coexistence Parity Participation
in the public

life

Freedom and
responsibility

18

5

1 1 1
2

1

4

1
3

a. Preparatory education:

 

b. Secondary education 
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0

0.1

0.2

0.3

0.4

0.5

0.6

0.7

0.8

0.9

1

1 1 1 1 1 1 1 1

 

Comments: 

The majority of teachers seem to be deeply convinced that civic education does not reflect the 

traditional, stereotyped image of women. In fact, it comprises a number of fields of interest which 

reflect this trend. This makes of civic education a subject that works towards consolidating citizenship 

with all its components: belonging, participation, equality in rights and responsibility. 

 

7. Civic education seeks to consolidate gender equality: 

 

Yes
92%

No
0%

No Answer
8%

Civic education seeks to consolidate gender 
equality:

 

 

Comments: 

Most of the teachers seem to be deeply convinced that civic education works on consolidating gender 
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equality, as it aligns with the nature of the subject i.e a subject that belongs to social science and 

advocates education for citizenship as part of the civic mission of schools. 

 

8. In order for the approach of civic education to be (based on) a gender one, submit suggestions to 

develop it: 

Proposal Frequency 

Curricula innovation and enrichment in alliance with political and social 

transformations/focus on the practical dimension/link (connect) it to reality/programs 

that cover rural women activities (the activities of women in the rural areas)/ working-

class (popular) districts/change the fields of interest by others closer to the issue. 

16 

Multiply the number of school clubs and activate them.  

Focus on the skills aspect. 4 

Focus on the field visits. 8 

Adopt project-based learning in teaching civic education. 2 

The establishment of equal opportunities for both genders and cut off with the prevailing 

perceptions. 

9 

Include, in the textbooks, documents that highlight the role of women in the social life. 4 

Consolidate gender equality and cooperation within the classroom sphere (at the 

application level). 

6 

Education on values.  

Create subject-specific laboratories.  

Contribute to human development (The link/connection between civic education and 

human development). 

2 

Revising (the) subject-time allocations.  

Adopt pragmatic situations showing the cons of discrimination and segregation. 4 

Theatrical performances criticizing the traditional vision of women.  

Design an approach and lesson plans based on goals linked to the overall development of 

the community. 

 

Openness to modernistic experiences in some communities particularly the developed 

ones. 

 

Women’s rights lesson consolidates the feeling of inferiority towards them. Thus, it must 

be cancelled. 

2 
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Group work consolidates the gender approach/ Adoption of active teaching methods. 6 

Focus on the consolidation of solidarity, cooperation and helping others values.  

Induction to focus on adherence to the civil society values and the rules of civilized 

behavior. 

 

Equality in elections.  

Defending women is the man’s responsibility.  

Highlighting the role and value of women in the family, community and school.  

Openness of the family and the community. 6 

Exploitation of the school environment.  

Conducting workshops that embody equality.  

Guarantying gender equality in rights and obligations.  

Consolidating gender complementarity.  

Putting stress on the activities dealing with gender equality.  

Linking the civic education subject with child and adolescent psychology.  

Insert activities that develop learners’ skills and linking them to reality.  

Emphasis on human rights in their universality. 4 

Delete what suggests that women are weak creatures and they need protection. 3 

Put emphasis on the citizen regardless their gender.  

Focus on Child Rights. 3 

Test civic education in the National Baccalaureate exam. 2 

Spread the culture of organizational work because of their role in confronting violence. 2 

Respect the specificities of each gender.  

The inclusion of the military service as a duty that covers women even with conditions.  

Keep students more involved in tackling problems and finding solutions.  

Updating the legal texts. 2 

Allow sufficient time to civic education subject. 3 

Teaching civic education in the form of clubs.  

Increase the coefficient of the subject. 2 
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The adoption of articles from the Code of Personal Status (CPS)  

The adoption of articles from the 2014 Constitution  

 

Comments: 

Teachers involved in this questionnaire presented many suggestions to develop the civic education 

subject towards consolidating gender equality and to break down with the traditional image which 

reduces the relationship between men and women to specific roles. The most prominent among these 

proposals are: 

• Innovation and development of programs in a way that is commensurate with the phase that 

the Tunisian community goes through and with the current trend in the country. In a way that 

goes beyond the image that reduces the relationship between men and women in community-

based templates which no longer keep pace with the current phase. 

• Establish equality of opportunity between the two genders. It is here related to girls coming 

from rural areas, whose social conditions, mostly, don’t help them to take advantage of the 

educational opportunities. 

• Focus on field visits to spaces that actually reflect women’s and men’s roles away from the 

current stereotyped image. 

• Adoption of group work in the classroom. A mode of interaction that leads to the convergence 

of both genders and enhances interaction between them and develop their ability to work 

together. 

• Establishing de facto equality within the classroom where there is no discrimination whatever 

the justification is especially the gender-related one. 

 

9. Civic education, as it is currently taught, relies heavily on constructing knowledge rather than 

developing everyday life skills (self-confidence/conflict resolution/critical thinking...) 
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10. To promote civic education interest in everyday life skills and equip students with them, submit 

practical suggestions:   

Suggestion Frequency  

Going on field visits. 24 

Deepen the tackling of some issues.   

Renewal of issues especially those related to the international community. 2 

Renouncing violence. 2 

Reliance on dialogue between all the parties.  

Behave in a civilian way.  

Tackling community problems through constructive criticism.  

Respecting the law. 2 

Carrying out duties.  

Focus on the rampant phenomena in the area. 3 

Involving students in thinking about solutions to the problems related to their 5 
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area/ Flexible programs. 

Reducing the number of student per class/ Groups. 6 

Dedicate a specific classroom to teaching civic education to make it fit the 

needs of the subject (books/visual aids...). 

2 

Apart from the textbook, providing audio visual aids (integrating ICT, providing 

laboratories...). 

11 

Adding topics related to human development.  

Involving learners in elections and training them on assuming responsibility. 2 

Resort, in teaching, to problem-solving situations related to reality and involving 

students in finding solutions to them. 

10 

Change curricula into projects carried out by students/Lighten programs/Review 

the 7th and 8th years programs. 

9 

Opt for the accomplishment of projects as an assessment method. 6 

Using role-plays and theatrical performances.  

Going beyond the cognitive/theoretical aspect for the benefit of the practical 

side. 

19 

Activating school life and the openness of civic education on learning activities 

outside the classroom. 

3 

Teaching civic education in clubs. 3 

Review the timing allocated to civic education (insufficient timing). 3 

Enriching the program with more topics such as “nowadays’ child concerns”, 

“youth concerns”. 

 

Avoiding the traditional teaching methods.  

Providing opportunities for students to develop their skills/open 

discussions/allow expressing one’s opinions/criticizing. 

3 

Allow a margin of freedom in dealing with topics related to civic education.  

Put into practice the hands-on activities’ coefficient to motivate students.  

Scheduling training sessions in this field for teachers. 2 

Make of group work the prevailing mode of interaction in the classroom. 5 

Enrolling in school organizations and clubs/create civic education clubs. 3 

The need for a psychiatrist.  
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Starting from the problems experienced by the student (smoking, violence, 

addiction). 

2 

The inclusion of new issues such as violence, terrorism and illegal immigration in 

civic education/current issues. 

3 

Train students on comparing/connecting what s/he studies in the classrooms 

and what s/he actually experiences. 

2 

Ease the load of information.  

Adoption of practical methods.  

Boosting coefficients to motivate students.   

Activating the role of the School Council to train students on assuming 

responsibility. 

 

Focus on the affectional and behavioral aspects. 2 

The construction of curricula should be based on daily life skills. 2 

Intensification of voluntary, civic and cultural activities in the school sphere 

solidify the relationship between the school and civil society. 

6 

Conducting workshops to develop daily life skills. 1 

Evolving the cognitive contents to fit with the everyday life skills. 1 

Valorization of critical thinking. 1 

 

Comments: 

How could civic education focus more on developing daily life skills? Teachers presented many 

suggestions, notably: 

• Focus on field visits. 

• Don’t confine civic education to the cognitive side and take a step further to develop skills. 

• Invest in Information, Communication and Technology. 

• Center classroom work on meaningful, authentic situations for learners. 

 

11. Ordering of daily life skills: 

Number Skills 

1 Empathizing with others 
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2 Successful/skilled communication 

3 Sociability  

4 Acquiring critical thinking 

5 Self-control & resistance to stress 

6 Decision making  

7 Acquiring creative thinking 

8 Problem solving 

 

Comment: 

Teachers presented suggestions to order daily living skills. In fact, this ordering is not a down to earth 

one. It does not affect the essence of these daily life skills as they are interconnected and 

complementary. 

 

Recommendations and proposals: 

• Develop the subject programs, in a way that allows it to deepen the establishment of an anti-violence 

culture, and the consolidation of effective gender equality that cuts off with stereotyped of roles. 

• Focus on hands-on as well as activities that center around the development of skills. Both of which 

enable the learner to translate his attitudes and tendencies into actual practice. 

• Emphasize field visits. In fact, being close to reality help students get a clearer image of it. Hence, 

interact with it in a group spirit. 

• Consolidate cooperative pedagogy through group work as a way to overcome different difficulties 

which may prevent the achievement the goals set for the subject. 

• Find ways to consolidate the partnership between the school and its environment to help students 

overcome obstacles and difficulties that prevent them from representing the reality, criticize it and 

build an attitude towards it. 

• Take advantage of the opportunities offered by Information, Communication and Technology to 

develop the methods and ways of teaching civic education 

• Renew inputs by putting stress on accomplishing projects, on daily life skills and competencies. 

• Renew the assessment methods in a way they touch upon factors other than the affective ones. 

• Involve students in the development of the school policy to make of it a suitable place for citizenship 

practice based on gender constructive interaction and dialogue. 

• Develop learning tools so as to combine the digital and the non-digital. 
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Introduction 

Students’ viewpoints seem to be of capital importance. In fact, learners are the target 

audience in the educational context, in general, and in civic education, in particular. In this 

vein, we targeted a sample of learners to form an idea about their representation of civic 

education. The sample consists of 100 learners from secondary education. They belong to the 

areas of Ben Arous, Le Kef and Seliana.  

 
1. The sample according to gender: 

Boys Girls 

50 50 

 

2. The sample according to their levels: 

 

 

The goal of inquiring, about the learners’ perceptions, is to get knowledgeable about their 

representations of civic education. In fact, secondary education learners have been taught this 

Learners’ perception of civic 

education 
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subject since 5th primary education. Hence, they’ve obtained an idea about the subject, its 

contents and adopted teaching methods in delivering the contents. Though, they have not 

neglected the role of civic education in addressing violence, resisting discrimination against 

women. As these two issues offer an opportunity to work on innovative ways to teach civic 

education that allows it to shift from transferring pure knowledge to consolidating daily life 

skills. 

 

The questionnaire comprises 08 questions whose responses come as follows: 

 
1. Civic education aims to equip students with knowledge solely/knowledge and 

values/knowledge, values and behavior 

Knowledge Knowledge and values knowledge, values and behavior 

03 04 93 

 

The learners’ responses reflect an awareness of the fact that civic education equips them with 

knowledge, values and behavior simultaneously. Hence, their attitude exceeds the traditional 

view that reduces civic education role to delivering knowledge solely. So, it is a specific and 

central subject in the eyes of learners of both genders. It is a subject that integrates knowledge, 

values and behavior; in other words, functional knowledge. Civic education is a subject that 

seeks to be influential in the building of the learners through employing that knowledge in the 

emotional and behavioral aspects. 

 
2. Testing in civic education relies on learning by heart only/learning by heart and 

understanding/ learning by heart, understanding and expressing one’s attitude. 

 

Learning by heart only Learning by heart and 

understanding 

Learning by heart, 

understanding and expressing 

one’s attitude 

06 13 80 

 

 

Assessment is a major dilemma for humanities, in other words subjects that act on the 

emotional pedagogy field. Therefore, assessment must be of a specific nature. Perhaps the 

learners’ answer to the first question reflects an awareness of the importance of the evaluation 

process. In their answers, learners consider civic education as a subject that runs on integrating 

attitudes and behaviors. Thus, the way civic education is taught in Tunisia cannot be reduced 

into delivering knowledge and assessing them. It rather provides the learners with an 

opportunity to divulge their personal attitudes. This is important in that it leads to learners’ self-

assertion. This importance fades away if the questions are devised in a way to make the 

teacher’s attitude present/absent. 
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3. In civic education, learners are offered opportunities of expressing their personal attitudes: 

always / sometimes / scarcely / not offered  

Always Sometimes Scarcely Not offered 

44 53 02  

 

Learners consider that civic education sessions offer an opportunity to express their personal 

opinions. However, the learners’ rate is not high enough to tune up with a subject that seeks to 

integrate knowledge, attitudes and behavior; in other words, a subject which does not offer 

frequent opportunities for self-expression, cannot found a serious evaluation approach. 

Thereof, the pedagogical methodologies and learning strategies adopted in teaching civic 

education need to be reconsidered, in a way that responds to an interactive approach offering 

frequent opportunities to express one’s opinions. 

 

4. a. Through civic education, learners embrace dialogue principles renounce/reject violence: 

Yes/No 

Yes No 

90 10 

 

Learners’ responses seem to be logical, in fact, civic education, as a subject that seeks to 

readjust attitudes and harmonize behavior with the principles of living together, in a way it 

enhances dialogue, interaction, prevents, even to some extent, violence, extremism and 

intolerance. It is important, in this vein, to say that violence as well as other risky behaviors are 

insurmountable via one school subject. The consolidation of civil behavior requires the 

concerted efforts of various subjects, the efforts of various stakeholders and the educational 

establishment interacts with its surroundings. 

 
4. b. If you answer with yes, this is due to: Lesson content/teaching method/ Lesson content and 

teaching method together? 

 

Lesson content Teaching method Lesson content and teaching 

method together 

04 12 77 

 

It is very important, that complementarity, between the lesson content and the teaching 

method, are considered as being a decisive factor, in leading learners to adopt dialogue and 

renounce violence; therein an emphasis on the role of civic education in the consolidation of 

the moral dimension of citizenship; based on the answer to an important question put forward 
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by Jean Piaget: How to bring up on a sane patriotism? Civic education, can partake through the 

integration of teaching methods and the content of lessons in materializing this dimension, 

even to an extent, given the difficulties that have been raised in the previous question related 

to the opportunities offered to learners to express their personal attitudes and speak out their 

concerns.   

5. Mention the subjects you think they educate for citizenship: 

 

 

The pupils’ answers show a ranking of the subjects they consider to be related to education for 

citizenship, including nurturing co-existing. Although it is important to mention that education for 

citizenship is quite horizontal; one way or another, the latter always needs a number of other subjects 

to go along with it, the most prominent one being civic education whose role is obvious. 

What, catches the eye here, is some pupils’ awareness of the role of artistic, literary and even scientific 

subjects in education for citizenship, which compels educational stakeholders, to coordinate different 

school subjects to share a common orientation. 

 

 

6. If you think that civic education is the subject that most educates for citizenship. Cite at least 

three attributes to justify your opinion. 

Attribute Frequency 

The content aids in implanting the values of citizenship (Rights/ Duties/ Individual’s 

status/ Participating in the public life and co-existing/ Renouncing violence and 

49 
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extremism/ Citizenship/ Political ideas/ Political systems/ Respecting the law/ How the 

West developed and comparing/ Loving one’s nation/ Patriotism/ Social solidarity/ Rights 

and duties/ Law and its role in guaranteeing rights/ How to elect/ How to be a 

candidate/ How to understand events and deal with the media/ Civic society and its role 

Notions and issues raised by civic education help in elevating and consolidating the 

values of patriotism (self-integration in society/ Civic behavior/the role of law/ The 

citizen’s relation to his country/ Public opinion/ Responsibility/ Awareness/ Equality/ 

Prove oneself/ Human values/ The individual’s activity in his society/ Building one’s 

personality/ The principal of citizenship/ Personal liberty and other’s liberty/ The issue of 

belonging and its relation to the identity/ Commitment towards society/ Civic Culture/ 

Peaceful demand of rights/ Liberties’ limits)    

44 

The manner in which civic education is taught promotes education for citizenship 

(Expressing one’s opinion/ Respecting different opinions/ Tolerance/ Decision making/ 

Avoiding fanaticism/ Training on communication/ Dialogue instead of conflict/ Critical 

thinking/ Exercising dialogue/ Exchanging pieces of advice/ Self-confidence/ How to deal 

with others/ Harmony/ Avoiding discrimination/ Working on materializing citizenship/ 

Avoiding isolation/ Working in groups/ Being trained on solving problems)  

76 

 

In the student’s answers to this question, we cite the following important classification: 

The content of civic education is an aid to education for citizenship. 

The notions and issues raised by civic education consolidate education for citizenship. 

The way civic education is taught, promotes education for citizenship 

As a matter of fact, this answer leads us to say that civic education strives to consolidate citizenship in 

the youth; thus, it needs to be built upon an equilateral triangle of balanced sides: solidarity/ 

problematics/ learning strategies. So, without classifying the notions and contents into problematics, 

without examining those problematics in an interactive way, it would be quite difficult to talk about an 

active role of civic education in promoting education for citizenship. In other words, by decomposing the 

triangle, the notions lose their problematical character which transforms them into absolute truths, 

turns the teacher and his/her students into a ‘Sheikh’ and his/her disciples; however, the truth is that 

that is the antipode of education for citizenship. The latter being a subject striving to enable students to 

acquire the tools of critical thinking, allow them to practice it hence see matters from a relative 

perspective. Because of that, we shall say that in their answers, the questioned students provide us with 

a new way of seeing civic education, a way that allows the renewal of the content and of the way it is 

taught so as to enable students to look profoundly into the raised issues. 

 

7. Civic education tends to avoid sexism through: contents only/ contents and teaching methods: 

Contents only Contents and the teaching method 

05 95 
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On the merit of civic education, it should be noted that it is a subject that strives to give the youth the 

civic attitude whose essence is renouncing violence and fanaticism, rejecting discrimination whatever 

the type it is, especially sexism. Then, the pupils’ answers seem to indicate two things: 

Sexism cannot be consolidated simply through notions and contents however those notions may be 

legitimate. 

The interactive way of teaching gender equality cannot lead to materializing it on the ground. The 

teaching of such a notion must be based on breaking with the stereotyped image of gender roles. 

On this basis, civic education becomes part of an educational system that seeks to eliminate all 

manifestations of discrimination, especially sexism. What is even more important than that, is the 

awareness of students of this orientation; that civic education as a subject seeks to consolidate 

equality, not only theoretically but also in the everyday practice. Perhaps the propositions submitted 

in the second part of this question will embody this belief alongside the desire to strengthen that 

equality. 

 

8. To consolidate the culture of gender equality, civic education has to: 

Frequency Proposition 

1 Make of civic education an essential subject. 

7 Opt for more in-depth lessons (those with a social and political nature/ More 
precisely highlight the rights and the obligations/ Intensifying the notions that 
consolidate equality/ Using precise and convincing notions/ Concentrating on 
women’s rights/ Introducing the importance of women in society/ Introducing the 
roles then monopolized by men and now practiced by women) 

53 Non-discrimination between students especially on the basis of GPA (they belong to 
the same nation/ training students on practicing different activities regardless of 
gender/ Giving both genders the same amount of freedom and opinion/ 
Consolidating mutual respect/ Helping boys and girls to solve the issues that face 
them/ Not discriminate between genders in allotting grades/ Equality between 
genders in rights and duties/ Including contents that renounce discrimination/ Not 
discriminate between genders in electing students’ representatives/ Organizing 
campaigns against discrimination between genders/ Not discriminate between 

students on the basis of social status/ renounce segregation on the basis of gender 

1 Respecting the law 

11  Working in mixed groups 

1 Helping the students to quit their reactionary ideas 

9 Respecting difference/ Using the dialogue between both genders/ Renouncing 
violence. 

3 Presenting lessons in an efficient, easy and clear way while involving both genders 
equally therein. 

2 Treat students from both genders decently. 

1 Avoid expelling students from the educational establishment because that will cause 
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them to bounce back to illiteracy then they will adopt opinions that renounce gender 
equality. 

1 Start clubs wherein boys and girls are gathered. 

 

In the table above, we have an inventory of the suggestions submitted by learners. On the top of the 

list, we have working on preventing gender discrimination whatever the reasons behind are; this implies 

that non-discrimination is reinforced, in case learners are provided with opportunities, not only to study 

and learn but also to express their opinions, to present candidature and elect representatives of 

students. This requires group work within mixed groups. In fact, it seems that group work is an incentive 

to acquire leadership and negotiation skills as well as understanding and respecting the other, which 

leads to the acceptance of difference. A fact, confirmed by respondents in their answers. 

Learners have supported their main suggestions with other ones such as cultural clubs that bring 

together boys and girls, avoiding the exclusion of students from the educational establishment, as this 

leads them to rebound to illiteracy and pushes them to adopt negative attitudes towards gender 

equality. 

 

9. What are the most prominent skills that civic education promotes in learners? 
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We chose to deal with the last question in terms of gender as it is connected with the skills civic 

education strives to develop in learners; bearing in mind that focusing on life skills may take away the 

knowledge character of civic education, which makes it, in many cases, focus on the transfer of 

knowledge, rather than on building life skills required by modern life. It seems, that for girls, the skill 

ranked first, is that of effective communication with others, group work then self-confidence. As for 

boys, civic education develops, first, their self-confidence and effective communication whereas group 

work comes in the second position. This means, that these two skills are omnipresent in civic education. 

However, creative thinking is the skill that received the least attention. In fact, civic education, as a 

school subject, that seeks to boost learners’ daily life skills require innovation: at the level of its 

approach to learning as well as assessment, so that it succeeds in developing these different skills on 

equal foot. The absence of the creative thinking skill calls for paying more attention to this aspect by 

following pedagogical methods and techniques that help in consolidating creative thinking. 

 
      Conclusion: 

The Tunisian experience is characterized by a kind of uniqueness in dealing with civic education. 

It is one of the few countries in the world which made of civic education a statutory subject; with its 

proper curriculum, proper style and proper supervising staff. Henceforth, working on this subject 

provided us with the major lines it aimed at establishing. It is a subject that seeks to form a citizen, 

proud of belonging to his nation, interested in public affairs, able to actively participate in it 

regardless of the roles and cultural patterns designed for men and women in the society. 

Civic education tendencies and goals seem to be clear, however, it is a subject that needs 

improvement in a way that touches upon all its components such as programs, teaching methods, 

school life and the opening of the school on its environment. Thus, it becomes important to enhance 

the partnership between the Ministry of Education, Societal Development and Empowerment 

Center and the Spanish Organization “Ideaborn” to solidify the cited recommendations and 

proposals. 


